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Abstract: The present study examines teachers’ perceptions, attitudes, and practices regarding the
use of English as a lingua franca (ELF) to teach Greek as a second language (L2) in multicultural
classrooms in Greece, a largely underexplored area in the field of applied linguistics. The research
was based on self-reports collected through questionnaires, written accounts, metaphor elicitation,
and semi-structured interviews provided by 20 teachers of young learners with a migrant background
in public schools in Greece. The findings showed that the classroom discourse takes place mainly in
the target language, i.e., Greek, and ELF was also reported to be used by both teachers and learners
for specific functions, such as vocabulary translation, explanation of grammar rules, and checking for
comprehension. As reported by the participants, both teachers and learners welcome the idea of ELF
use because a sense of security and comfort is provided through its employment. The study suggests
that ELF may allow a smooth transition into the new social reality of the host country and a better
approach of L2 Greek for young learners with a migrant background in the context of multilingual
and intercultural education.

Keywords: teachers’ attitudes; English as a lingua franca; refugees/migrants; multilingualism;
L2 Greek

1. Introduction

The rising number of refugees and migrants in Europe has transformed the Greek
society into a multilingual and multicultural setting. Refugee and migrant children access
the national education system under the same conditions as Greek students do. Teachers
who teach in multilingual classrooms in Greek schools act as mediators and interpreters so
as to meet the educational needs of culturally and linguistically diverse students. There
has been, thus, an urgency for classroom-level policies and educational approaches to be
adapted accordingly in order to manage the coexistence of different cultures and languages
in today’s classrooms and meet students’ needs.

In the wider framework of globalization and migration, people with a refugee or a
migrant background find themselves in various international interactions throughout their
migration journeys. They need to communicate in the languages that they already know,
which is where the worldwide spread of English becomes particularly relevant. The use
of English as a lingua franca (ELF) indicates an international communicative framework
in which speakers from linguistically and culturally diverse backgrounds use English to
engage in communication [1–3]. Although the use of English has the potential to promote
communication, using English may also be characterized as a form of power, under certain
views, as it may function as a status indicator for the group that uses it; it forces other
groups to conform linguistically and excludes from social processes those who do not use
it see, e.g., [4,5].
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Since it is difficult for the educators to learn and use the different languages of their
bi-/multilingual students, ELF may act as a facilitative tool and have a positive impact
on the teaching methods and strategies as it can be used as a medium of instruction in
educational systems all over the world [6]. In the context of intercultural and second
language (L2) education, it becomes highly important to explore the perceptions, attitudes,
and practices of language teachers regarding integrating ELF as a means to teach the target
language in multicultural classrooms. As there is lack of previous research studies on
integrating ELF as a tool to teach Greek as an L2, the present study focuses on the Greek
educational context and aims to explore teachers’ perceptions, attitudes, and practices
related to the use of ELF in teaching L2 Greek in multicultural formal environments
in Greece.

2. Literature Review
2.1. Migration in the European and the Greek Context

Patterns of migration from, toward, and within Europe have gone through important
transformations and further diversifications throughout the years [7]. According to UNHCR
(2023) [8], in 2015 more than one million migrants and refugees arrived at Europe’s borders,
most of them heading for Greece, following the short voyage from Turkey to the Greek
islands. Greece, in 2015, received almost 900,000 reported sea arrivals from Turkey without
being ready to respond to such a high influx of people seeking asylum and international
protection [9]. Currently, according to the UNHCR Greece Factsheet (2021) [10], more than
160,000 refugees and migrants continue to stay in the country and try to improve their lives
in their new home. For these people, integration is the only way to ensure that they build
successful lives in their new homes, including acquiring the host language.

Focusing on teaching and learning L2 Greek in public schools, the Greek government,
since 2016, has released a series of legislative measures for the education of children
with refugee and migrant backgrounds. However, with a view to creating an effective
multicultural school environment for refugees and migrants, it is important for teachers to
encourage inclusive behaviors in the classroom, including the use of students’ first language
(L1) in the teaching and learning process, as will be discussed in the following section.

2.2. The Role of L1 in Teaching Students with a Refugee/Migrant Background

In multicultural classrooms that include students with a refugee/migrant background,
the use of L1 not only serves a number of cognitive and social functions [11–14], but also
supports L2 learning while promoting the implementation of intercultural education and a
whole-child approach [15]. Having a strong L1 foundation and opportunities for L1 use,
e.g., through translanguaging [16], leads to a much better understanding of the curriculum
as well as a more positive stance toward school. This is in line with Hornberger (2014) [17],
who suggests that the most significant point in teaching in multicultural and multilingual
classrooms is to respect the minority languages and offer openness and acceptance to the
students’ linguistic repertoires. Leveraging L1 in multicultural classrooms has also been
rationalized by Cummins (2015) [15], who observes that, in the context of intercultural
education, it generates respect and understanding across social groups and consequently
promotes a more cohesive and equitable society.

However, while the Council of Europe has created a European model for the multicul-
tural curriculum and has established a series of initiatives to promote the implementation
of intercultural education [18], no substantial changes have been made so far in the way
that the Greek educational system confronts diversity [19]. Migrant students’ bilingualism
is not encouraged at school, as teachers fail to adopt classroom-level policies and practices
that promote language diversity [19]. According to Mattheoudakis et al. (2017) [20], educa-
tors’ attitudes are not particularly encouraging toward students’ use of their L1 either at
school or at home. Consequently, teachers tend to follow a monolingual approach with the
target language (TL) as the only medium of instruction. However, today classrooms accept
significant numbers of students from various linguistic backgrounds. In this context, the
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status of ELF may have an impact on educational approaches and strategies, as it can be
used as a medium of instruction in multicultural classrooms around the world (e.g., [6])
and, more specifically, in the Greek educational context.

2.3. The English Language

English is used by around 1.5 billion people worldwide today [21], being an essential
tool for communication, empowerment, and unification for people in the global community,
regardless of nationality, cultural background, or race. It is considered to hold an unparal-
leled position in world history and to be one of the most important vehicles of multicultur-
alism [22,23]. In this context, English is also used in mediating second/foreign/additional
language learning [24]. The use of English as a widely spoken lingua franca allows com-
munication between teachers and students of different L1s and works as a bridge between
their L1 and the TL. As Ife (2008) [24] and Turnbull (2018) [14] observe, ELF narrows the
gap between the existing level of ability in the TL and the level required for successful
communication. In addition to the development of cognitive skills, the support of ELF
offers a cushion or scaffolding in socio-cultural terms, enabling learners to negotiate the
demanding early phases of language learning and providing safety in addressing the
psychological vulnerability of the new language learner [25].

In Kantzou and Vasileiadi’s (2021) [26] study on L2 Greek teachers’ views and practices
regarding use of other languages in classrooms of adult students, it was shown that English
was employed, noticeably more than other languages, for a variety of functions. These
included teaching vocabulary, grammar, and pragmatics of language use, explaining in-
structions for classroom activities, as well as providing affective and interpersonal support.
Although the teachers were generally positive toward using other languages in the L2
context, they also expressed reservations related to reduced opportunities for TL practice,
hence protracted TL development.

The use of ELF, however, may contribute to creating an inclusive environment, as
it allows learners to make meaning, to communicate their personalities, feelings, and
thoughts, and to socialize with peers. This is in line with Turnbull (2018) [14], who suggests
that for multilingual students, the employment of ELF may provide a sense of security and
comfort in the known, bridging the gap between learners’ L1 and the gradual development
of the TL. A prerequisite, of course, for leveraging ELF in the L2 classroom is the knowledge
of the language, at least to some extent, by students and teachers. Based on all the above,
the present study conceptualizes English as a third, intermediary functional language and
places emphasis on the teachers’ reported perceptions, attitudes, and practices in using
ELF as a tool to teach L2 Greek in multicultural settings in Greece.

3. Methodology

The aim of the current study is to explore Greek teachers’ reported perceptions, atti-
tudes, and practices in the use of ELF as a mediator in Greek multilingual and multicultural
educational settings focusing on the following research questions:

1. What are teachers’ perceptions and attitudes toward the use of ELF in teaching L2
Greek in this context?

2. What are teachers’ reported practices regarding the use of ELF to teach L2 Greek in
multicultural classrooms in formal primary education in Greece?

3.1. Participants

The sample of the study consisted of twenty primary school teachers (N = 20) who
teach Greek in classrooms that include learners with different linguistic and cultural
backgrounds in formal environments in Greece. They reported that their students were
mostly from Russia, Syria, Afghanistan, Iraq, Albania, Ukraine, and Congo. The teachers
were upper intermediate to proficient users of English, at a B2 to C2 level according to the
Common European Framework of Reference. They were mostly female (N = 17, 85%) given
the under representation of male teachers in primary education. Most of them (N = 14)
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were aged between 20 and 30, five were aged from 30 to 40, and one participant was
aged between 40 and 50. All participants were primary education teachers with teaching
experience in multicultural settings in Greece. Regarding their teaching experience in
such contexts, 19 out of 20 had 1 to 5 years of experience and only one had more than
6 years of experience. Among the participants, eight out of twenty teachers also took
part in qualitative interviews. Three of them worked in specialized reception classes (the
so-called ZEP classes), one worked in Reception Structures for Refugee Children Education
(RRES), while the rest worked in mainstream classes with some students with a refugee
and migrant background.

3.2. Data Collection Methods

The research was conducted by adopting an introspective approach relying on a com-
bination of self-reported data, including questionnaires, metaphor elicitation, and written
accounts, as well as oral semi-structured interviews. Triangulation of data was employed
to strengthen the validity and reliability of the research findings. A questionnaire was
designed and administered to the participants using Google forms so that they could easily
access it online. The first part contained four questions on the participants’ demographic
information: sex, age, English proficiency level, and number of years of teaching experience
in multicultural settings. The second section consisted of ten 5-point Likert scale survey
questions that aimed to examine teachers’ practices regarding the use of ELF in teaching
Greek. The third section explored teachers’ perceptions and attitudes toward the matter. It
included four 5-point Likert scale survey questions and a metaphor elicitation task [27].
Finally, in the fourth section, which involved reflective writing, the participants were
requested to provide a written account to describe how ELF was used in their last class.

The interviews were semi-structured, took place in a quiet place, and lasted approx-
imately 20 min. They were orthographically transcribed and submitted to qualitative
analysis. Questions of the interview protocol included the following: (1) Do you use any
English words in your teaching process? (2) For what reasons? (3) To what extent and
how often? (4) Is this method helpful for your lessons? (5) Do students with refugee and
migrant backgrounds seem to enjoy this technique? (6) Does this method have positive
results? The questionnaire, the written accounts, and the interview data were examined
using thematic analysis by focusing on key issues with an overall approach which was
content-driven [28].

Metaphors involve comparisons between two dissimilar notions, where one is under-
stood in terms of the other [29]. By combining cognitive and linguistic aspects, the use of a
metaphor may capture ambivalent or discrepant perceptions on a particular matter through
the creativity of language [30]. A wealth of studies have employed metaphor elicitation as
an alternative method to explore perceptions in education e.g., [27,30,31]. According to Ellis
(2008) [27], metaphor elicitation and analysis is an effective approach to perceptions since
it provides an “indirect” means of accessing individuals’ belief systems. The participants
of the current study were requested to use a metaphor to describe EFL in their L2 Greek
classroom and then to explain it.

4. Findings
4.1. Questionnaire Findings Regarding Teachers’ Perceptions and Attitudes

The participants were first asked whether the use of English is helpful during their
lessons. The majority of them (70%, N = 14) responded positively, namely that it was
(very/extremely) helpful. Only one participant out of twenty (5%) indicated that it was not
helpful at all. However, half of them (N = 10) reported that they did not use it frequently in
the L2 Greek class (see Section 4.2).

The teachers were also asked if the use of ELF was expected to make bi-/multilingual
students feel more secure and confident in order to enable them to participate in the lessons
regardless of their progress in Greek. Fourteen of them (strongly) agreed with the idea
that English can promote students’ self-confidence and security. None of the participants
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strongly disagreed with this view, four of them were undecided (20%), and only two
(10%) disagreed.

The participants were also asked to what extent they agree with the statement that
bi-/multilingual students seem to enjoy the use of English during the lessons. According
to the results, 14 (70%) of the participants (strongly) agreed with this statement, none of
them disagreed, while five of them (25%) were undecided.

Finally, participants were asked to what extent they agree with the statement that the
use of ELF is expected to create an inclusive atmosphere and allow learners to express
their personalities, feelings, and thoughts. The majority of them (N = 15, 75%) reported
that they (strongly) agreed that ELF can create an inclusive atmosphere to bi-/multilingual
students who learn Greek. Four of them reported that they disagreed, while only one
was undecided.

In sum, the teachers’ perceptions and attitudes were concurring regarding the issue
of using ELF in L2 Greek classes and revealed that teachers generally maintain positive
attitudes toward ELF. The participants seemed to agree that ELF is useful and that it can
promote an inclusive environment in which bi-/multilingual students feel secure and
confident to participate in the lesson.

4.2. Questionnaire Findings Regarding Teachers’ Practices

The participants were asked how often they use English in their classrooms. Their
responses covered almost all spectrums of the scale (Figure 1): five out of twenty (25%)
participants reported that English was frequently employed in their classroom (i.e., 76–90%
of the time) while four out of twenty (20%) declared that it was often employed (i.e., 51–75%).
Only one participant (5%) stated that he/she always used English in the Greek class. The
remaining ten (50%) reported a less frequent use while two participants (10%) stated that
English was used rarely (between 1% and 15% of the time).
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Figure 1. Degree to which ELF is used by the teachers in L2 Greek classes.

The participants answered nine more Likert scale questions, which aimed at exploring
their practices and purposes for using ELF in the lessons. Their responses were also broad
but the greater agreement for which ELF was employed in L2 Greek classes was to explain
and translate vocabulary. Twelve participants (60%) reported that it was (very) probable
to use the ELF as a tool to explain/translate vocabulary in the class, while only one (5%)
reported that this use was very improbable. Six participants (30%) were neutral regarding
this function of English in their classrooms.

Regarding the use of ELF as a tool to explain grammar, the majority of the participants
(60%, N = 12) indicated that it was (very) improbable to use English for such purpose,
while six participants (30%) reported that it was (very) probable to use English to explain
grammar in the L2 Greek class.
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The participants were then asked how probable it was for them to use ELF to teach
culture in class. Six of them (30%) reported that this use of English was (very) probable.
Eleven of them (55%) reported that it was (very) improbable in their teaching procedure,
while three (15%) were neutral regarding this use.

The participants were also asked how probable it was that they explain something
in Greek and then repeat the explanation in English to ensure understanding on the part
of the students or whether they do the opposite (i.e., first English and then Greek). The
majority of participants (60%, N = 12) reported that it was (very) improbable to use first
English and then Greek, while only a few teachers (20%, N = 4) reported that this was
probable. It seems that it is slightly more likely to first use Greek and then English, as eight
participants (35%, N = 8) reported that this was (very) probable. Eight more teachers (35%,
N = 8) reported that it was (very) improbable to first explain something in Greek and then
repeat the explanation in English. The remaining answers were neutral.

When participants were asked how probable it was for them to use English for class-
room management (e.g., managing student behavior), eleven (55%) reported that it was
(very) improbable to use English for this function, while seven (35%) answered that this
was (very) probable. Two participants were neutral regarding this practice.

The participants also responded to three Likert scale questions on the use of ELF in the
L2 Greek class for social interaction, i.e., chatting in class, giving instructions, and checking
for comprehension. Regarding chatting during the lessons, less than half of the participants
(35%, N = 7) indicated that it was (very) probable to use English for this function, while
half of them (50%, N = 10) reported that this use was (very) improbable. The remaining
answers were neutral. Focusing on giving instructions, six participants (30%) reported that
this EFL use was (very) probable, while the double of them (N = 12, 60%) answered that it
was (very) improbable. Finally, regarding ELF to check for comprehension, the participants
were divided: eight teachers (40%) reported that it was (very) probable to use English for
this purpose, nine (45%) reported that it was (very) improbable and three participants
were neutral.

Considering the questionnaire results on teachers’ practices in relation to the use of En-
glish in the L2 Greek class, it was observed that there was no great agreement on the issues
examined, contrary to teachers’ attitudes as revealed through the relevant questionnaire
items, in which there was greater agreement among the participants’ answers. Therefore,
the findings of the questionnaire alone disallow the possibility to draw strong conclusions.

4.3. Written Accounts Findings Regarding Teachers’ Practices

In the second set of data, the participants described instances of ELF use in their
lessons. Most of them reported instances that refer to the use of English as a tool to explain
or translate Greek vocabulary. For instance:

Sometimes I translate difficult words like ‘revolution’ or ‘slavery’ in order to make them
understand historical events or the contexts. (T1)

Some participants also referred to the use of ELF as a tool to explain grammar in the
L2 Greek class:

A typical example in one of the last lessons was related to the order of the words in the
sentence (subject-verb-object). A student of mine who started learning Greek in October
(8 years old) has difficulty in understanding this word order in simple sentences and I
told her to have in mind the very simple and useful sentence ‘I LOVE YOU’. The same
happens in Greek; the subject usually enters first, then the verb, and finally the object.
(T4)

There were also instances describing use of ELF as a tool to elaborate on cultural
elements:
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One example that I remember was during the Carnival. I was explaining this day to my
students and a boy from Syria mentioned the word ‘Halloween’. Based on that reference,
we continued the discussion with more students and they mentioned words [in English]
like costumes, pumpkins, and spiders. (T7)

The instances of ELF use described by the teachers indicated a contrastive presentation
of Greek lexical items, grammatical phenomena, and cultural aspects in relation to students’
prior knowledge on language and culture.

4.4. Metaphor Elicitation Findings

The body of metaphors referring to the use of English in multicultural classrooms
in Greek schools was divided into three categories: positive, negative, and neutral views
regarding the use of ELF as a facilitator in Greek language teaching and learning. As shown
in Tables 1–3, nine metaphors revealed a positive view on ELF, three metaphors indicated a
negative view, while three more metaphors connoted a neutral view. The remaining five
responses involved non-metaphoric answers given in the metaphor elicitation task, which
all reported a positive view toward ELF.

Table 1. Metaphors that reveal a positive stance of the use of English.

Positive Stance of the Use of English

Using English in My Class Is. . .

Metaphors Explanation

a lifesaver because it helps me teach anything easier and faster

an ice cream because my students love it and always want it

a bridge because it helps communication in many cases when they
lack the linguistic skills in Greek

a godsend because it helps students in moments when they reach a
dead end in the learning process

a key because with it I can unlock any comprehension hindrance

a mystery game because English is the key to solve the mystery

a helper because we use it as a common language of
communication

traveling abroad using a dictionary because it helps me communicate with people from
different places

a tool to communicate because students might come from different countries,
therefore English is fairer to them

Table 2. Metaphors that reveal negative stance of the use of English.

Negative Stance of the Use of English

Using English in My Class Is. . .

Metaphors Explanation

a disaster because my students are not familiar with English

the open sea
because Greek and English function in a very different way

and this doesn’t help my kids to guide themselves around and
understand how Greek should work

the tower of Babel because everyone speaks its own language
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Table 3. Metaphors that reveal neutral stance of the use of English.

Neutral Stance of the Use of English

Using English in My Class Is. . .

Metaphors Explanation

a role-play because students have a different attitude when they speak

a common secret because everybody knows it

a necessary evil because it helps a lot with difficult concepts but it slows the
learning process

Overall, the teachers’ metaphors and non-metaphoric statements in this set of data
indicated a positive stance toward ELF in the L2 Greek context. The participants used
mostly positive connotations (lifesaver, godsend, bridge, and ice cream) in their attempt to
reveal their perceptions on the mediating function of English. The notions of disaster and
open sea suggest negative attitudes that two teachers had toward ELF in teaching Greek in
multicultural environments. These views were accounted for by the fact that the students
had low or no proficiency in English, which is an important prerequisite for ELF use.

4.5. Interview Findings Regarding Teachers’ Perceptions and Attitudes

In the interviews, the participants were given more time and space to elaborate
thoroughly on the topic and to provide examples of their classrooms’ reality. They were
asked whether they think that using English is useful in teaching Greek in multicultural
environments. All of them responded positively. These findings are consistent with the
questionnaire data on teachers’ attitudes, according to which most of them agreed that ELF
is (extremely) helpful in the L2 Greek context. In the interviews, the participants also had
the opportunity to elaborate on their views, as shown in the following excerpt:

It definitely makes it easier and I feel better, otherwise there could be no lesson. I don’t
speak Russian; they don’t speak Greek at a good level, so there could not be a lesson.
Therefore, English is very useful and, as I see it, the children are happy with English as
they seem to understand. Otherwise, they would not understand. (T1)

As for the question on whether the participants perceive English as a means to en-
hance students’ self-confidence and a sense of security, the interviewees answered mostly
positively:

Yes, of course, they feel more secure. They feel that they can confront this difficult
situation. Sometimes they make connections directly between the English and the Greek
language. (T4)

Positive comments were also reported in relation to the refugee and migrant pupils’
feelings when using English, as in the questionnaire, in which most participants (strongly)
agreed with the fact that students seem to enjoy the use of English in class while none of
them disagreed with this statement.

They are proud of it. They keep telling me that they are good at using English and they
feel happy. (T2)

They are happy because they see it [speaking English] as a game. (T5)

Despite the positive comments toward the use of ELF as a facilitator in the L2 Greek
class, teachers’ interview answers also indicated some concerns and limitations regarding
this issue:

It helps but not in learning Greek terminology but in communication. [. . .] It helps a lot
in some cases in which students already speak English well. (T7)

Interrupting the lesson to explain something to five students in English interrupts the
flow of the lesson and this is time consuming. (T4)
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Overall, the interview findings again revealed a mostly positive stance regarding the
use of ELF in L2 Greek classrooms from the teachers’ viewpoint. There were relatively few
comments that also revealed some hesitancy toward the use of ELF, which was related to
time constraints and some students’ unfamiliarity with English.

4.6. Interview Findings Regarding Teachers’ Practices

In the question concerning the languages that these teachers use to communicate with
their pupils, they mostly referred to Greek, but also to some instances of students L1 use,
and to use of ELF. According to these reports:

These children come to school without speaking Greek. Therefore, the first approach is
always in English, but unfortunately, many children do not understand this language.
[. . .] I am talking specifically about refugees because it is very difficult to communicate
with them. For example, I learned some Russian to communicate with the immigrants
from the Soviet Union. On the contrary, I cannot do the same with the refugees because
they speak too many different languages and dialects. In these cases, English is the key to
communicate with them, with the refugees. (T2)

Focusing particularly on ELF, participants were asked to give examples regarding the
use of English during their L2 Greek lessons. The majority of them gave examples in which
English is used to explain/translate vocabulary. These findings are consistent with the
questionnaire data, according to which most participants supported the view that it was
(very) probable to use the English language as a tool to explain or translate vocabulary in
class. For example:

If I want to explain something, I will say the word or the phrase first in English and then I
will translate these phrases into Greek. For example, when I want to teach children about
food, I will say this word in English ‘Food’ so as to be sure that my learners understand
the meaning. I also use simpler vocabulary that is frequently used. For example: ‘let’s go’.
Therefore, I translate vocabulary, especially during my students’ first days at school. (T5)

One of them (T4) gave an interesting example in which ELF was employed as a
tool to explain a grammatical phenomenon in relation to teaching history, revealing a
cross-curricular use of ELF:

We very often use the English language to teach Greek but it is also useful in history. For
example, when I want to teach the tenses in Greek, during the history lesson I sometimes
use the past tenses of English in order to make them understand this grammatical
phenomenon. (T4)

One participant answered this question by reporting that she uses the ELF in order to
raise students’ phonological awareness:

We also use English to raise phonological awareness. When I try to teach them the
sound/d/in Greek, I tell them the word ‘dog’ and they understand the phonological rules.
(T2)

5. Discussion
5.1. ELF as a Facilitator and Promoter of Self-Confidence and Inclusion

The first research question aimed to investigate teachers’ perceptions and attitudes
toward the use of ELF as a facilitator in the L2 Greek teaching and learning process in
multicultural settings. Overall, triangulation of data showed that L2 Greek language
teachers hold an attitude toward ELF which could generally be regarded as positive.
The majority of participants reported that the lack of a common linguistic code among
refugees and migrant students makes them resort to the use of English. This is in line
with Nunan (2012) [6], who suggests that the status of ELF has an important influence
on educational methods and strategies, as it can be used as a medium of instruction in
multicultural classrooms around the world. These views are also similar to those attested
in Ife’s (2008) [24], Wang’s (2013) [32], Turnbull’s (2018) [14], and Kantzou and Vasileiadi’s
(2021) [26] studies, which reveal that even though the amount of EFL use varies among the
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targeted educational environments, it is an important part of the learning and teaching
process, as it bridges the gap between learners’ L1 and the TL. Elaborating more on the
teachers’ attitudes, it was revealed that ELF use was perceived as a means to improve the
development of learners’ cognitive skills and works as a facilitator in learning and meaning
making. Additionally, it was also perceived as promoting students’ sense of self-confidence
and inclusion, crucial aspects in the context of intercultural education. This is in line with
Turnbull (2018) [14], who suggests that for multilingual students, a sense of security and
comfort in the known is formed through the employment of ELF, easing the gap between
learners’ native language and their development in the TL.

5.2. Teachers’ Reported Practices Involving ELF

The second research question aimed to explore teachers’ practices involving use of
ELF in the L2 Greek teaching and learning process in formal primary education in Greece
through their self-reports. The results showed that ELF was indeed used in multilingual
and multicultural classrooms in Greek schools in the everyday teaching and learning
practice, according to the participants’ reports. This is in line with recent accounts that
refer to English as a multilingua franca, according to which English can be seen as a vehicle
of multilingual communication, i.e., functioning as a contact language of choice, which
makes links to other languages and facilitates translanguaging [3,33]. More specifically,
even though the dominant classroom discourse was in the TL, ELF was used by both
teachers and students, non-native speakers of English, for specific purposes and in specific
situations, which assisted teaching and learning, similarly to Kantzou and Vasileiadi’s
(2021) [26] findings. According to the teachers’ reports, the most common function for
which ELF was employed in the L2 Greek classroom was for explanation or translation
of vocabulary. Apart from this general agreement in the participants’ responses, various
other functions of ELF were also reported, such as use of ELF to explain grammar, to
introduce cultural elements, to give instructions, to check for comprehension, and to teach
phonological awareness, among other functions see also [26]. As in Ife’s (2008) study [24],
these results cannot show the full extent to which learners use ELF in the L2 context.

5.3. Pedagogical Implications

The study aimed to provide an insightful understanding of teachers’ views regarding
ELF in multilingual settings in teaching L2 Greek to learners with a refugee and migrant
background. The current approaches to L2 teaching and learning question the monolingual
approaches and methods adopted by language teachers. Exposure to the target language
should not be viewed as a priority to the detriment of learners’ L1s or other linguistic
repertoires that are available and could assist the learning process. The monolingual
teaching methods have led to the banishing of L1 from L2 classes and to L2 educators being
hesitant to admit any use of L1 [12]. However, judicious use of L1 has been highlighted by
many scholars as an important tool in L2 teaching and learning e.g., [11,13,16,26,34]. What
has been explored in the present study is the fact that ELF fulfills several of the functions
visualized for the use of L1 in learning a second language. Since L1 use is rarely a classroom
option in multilingual environments in Greek classrooms, as teachers do not normally have
access to learners’ L1s, they may resort to the use of ELF to help students develop their
linguistic, cognitive, and social skills and create an emotionally safe space.

Another significant implication of this study is the importance of examining teachers’
attitudes, as they affect students in many ways and shape their learning experiences and
academic success [35]. Teachers’ attitudes toward the use of ELF as a facilitator in learning
L2 Greek influences the cognitive and social development as well as the school performance
of students with a refugee and migrant background. As most participants reported, teachers’
strategies to use ELF not only helps learners acquire Greek but also promotes self-confidence
and a sense of security and comfort. These findings may contribute to support and improve
teachers’ training in L2 teaching within the context of intercultural education.
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6. Conclusions

The present study showed that Greek language teachers hold a generally positive
attitude toward the use of ELF in the Greek educational context, as it can be used as a
medium of L2 instruction with culturally and linguistically diverse students. English was
perceived as a facilitator and promoter of students’ self-confidence and inclusion accord-
ing to teachers’ views. As per the reported practices, although the dominant classroom
discourse was aimed to be in the TL, ELF was in fact used by both teachers and learners
for various functions. The findings further highlight the need for educators to challenge
the previously monolingual teaching methods and to propose a strategic use of L1 or other
additional languages, such as ELF, as they may play a highly beneficial role in L2 learning.
As teachers normally do not speak their students’ L1s in multilingual environments in
Greece, they may resort to English, which is a dominant global language extensively used
as a lingua franca.

Future research could draw on the present findings and investigate further the topic
from the perspective of a larger number of participants, including students, and through
classroom observations, which would enable the comparison between attitudes, reported
practices, and observed practices. It is crucial to continue exploring ELF viewed as a tool and
as a means through which bi-/multilingual students may work to develop new practices
in their attempt to learn the TL. Further research is also needed to explore the impact
that language teachers’ specific training in intercultural education may have on teaching
methods and approaches that they choose in different L2 contexts. Teachers’ training and
education could also be informed by related research with a view to promoting the idea of
making the most of students’ linguistic repertoires and prior knowledge while embracing
their identities.
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