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Abstract: This study explores the relationship between the transformational style of primary educa-
tion Principals and the job satisfaction of their primary teachers in the Achaia region of Greece. A
survey of primary school teachers in Greece (n = 411) revealed a strong positive association between
transformational leadership and job satisfaction, highlighting the critical role of effective leadership
in fostering a positive and supportive work environment for teachers. Pearson correlation analysis
demonstrated significant correlations between leadership style and job satisfaction, considering
both extrinsic and intrinsic parameters. Demographic factors, such as age and work experience,
were associated with variations in satisfaction with the freedom to choose how to work, recognition
for work, and promotion prospects. Specifically, older teachers expressed lower satisfaction levels
in these areas. Moreover, the study highlighted the substantial impact of leadership style on job
satisfaction. Age had a negative correlation with satisfaction with the freedom to choose how to work
(r = −0.11, p = 0.019) and satisfaction with recognition for work (r = −0.112, p = 0.019), suggesting
that older teachers tend to be less satisfied with these aspects of their jobs. Work experience had a
negative correlation with satisfaction with promotion prospects (r = −0.14, p < 0.001), suggesting
that more experienced teachers tend to be less satisfied with their prospects for career advancement.
Transformational and personalized leadership styles were positively correlated with job satisfaction.
Transformational leadership exhibited a strong positive correlation with satisfaction from the ad-
ministration, colleagues, and working conditions (r = 0.785, p < 0.001). Transactional leadership also
exhibits significant positive correlations with these aspects of job satisfaction, albeit to a slightly lesser
extent. On the other hand, transactional leadership demonstrated a moderate positive correlation
with overall job satisfaction (r = 0.301, p < 0.01), while no significant correlation is observed with
satisfaction from the administration, colleagues, and working conditions. Passive laissez-faire leader-
ship, in contrast, revealed negative correlations with all dimensions of job satisfaction, indicating
a detrimental impact on the satisfaction levels of primary school teachers. These nuanced findings
underscore the importance of considering multiple leadership styles in understanding their varied
impacts on job satisfaction among teachers.

Keywords: school leadership; human resources; management; job satisfaction

1. Introduction

Leadership, the process of influencing others to achieve common goals, holds a sig-
nificant connection to job satisfaction—the measure of contentment employees find in
their work [1,2]. In educational settings, where principals play a pivotal role in managing
schools and supporting teachers, the influence of leadership on job satisfaction becomes
crucial [3,4]. The present work examines the effects of different leadership styles, namely
Transformational, Transactional, and Passive Laissez-Faire, on the level of job satisfaction
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among primary school teachers in Greece. While acknowledging the diversity of leadership
styles, the focus remains on these three prominent styles due to their notable influence on
organizational dynamics [5–7].

Theoretical Background

In the dynamic evolution of the modern work environment, organizations, including
schools, must align with new conditions, participate in internationally driven decisions, and
enhance organizational prospects [8]. The charisma exhibited by leaders, especially school
directors, becomes essential to instill enthusiasm and commitment in teachers [3,9,10].
Transformative leaders, characterized by their ability to inspire and elicit maximum effort
from their subordinates, are identified as crucial components in fostering professional
satisfaction [3,9,10]. Within educational management, various leadership styles significantly
impact school environments and teachers’ experiences.

Transformational leadership, known for inspiring and motivating teachers to higher
levels of performance and success, stands out as a frequently adopted style. Equally
impactful is personalized leadership, emphasizing individualized attention to teachers’
unique needs, contributing to a positive school environment [7,11,12]. Another frequently
adopted style is transactional leadership, focusing on a structured approach to reward
and recognition for performance, with transformative elements enhancing leadership
effectiveness. In contrast, passive leadership, characterized by low engagement, may
lead to adverse consequences, impacting teacher motivation and satisfaction [13]. The
consequences of passive leadership extend to teacher morale and motivation, creating an
environment not conducive to satisfaction and well-being [14].

In today’s ever-evolving and complex educational landscape, school leaders are faced
with the formidable task of managing a challenging and ever-changing environment, while
simultaneously establishing an inspiring and motivating work environment for teachers.
This multifaceted role demands a proactive approach that prioritizes active listening to
teacher concerns, fostering a culture of open dialogue, and leading with unwavering
enthusiasm and determination to confront challenges head-on [15–17]. In turn, this can
foster higher levels of trust and collaboration among teachers, ultimately improving job
satisfaction, leading to improved performance and success in their work [4,18].

Given the documented impact of transformational leadership on job satisfaction, it
is crucial to explore the diverse leadership styles adopted by educational leaders and
their implications for teachers’ job satisfaction [14,19,20]. The aim of the present work is
to examine the complex interplay between leadership styles and job satisfaction, with a
specific focus on leadership aspects and working conditions among teachers in the Greek
primary school setting.

The issue of principals’ leadership styles and teachers’ job satisfaction is an intriguing
area of study in Greece, where the educational system has undergone a constant evolution
in the legislative framework defining the responsibilities of school principals. There has
been a distinct shift in focus over time toward tasks that cover both transactional and
transformative aspects of school leaders’ responsibilities [21–24].

This legislative trend is in tandem with the changing role of school principals, who
are now expected to act as both public administrators and proactive visionaries. They
are expected to transcend conventional boundaries, steering their institutions through the
complexities of educational reforms. The ever-evolving nature of these duties sets the stage
for understanding the nuanced impacts of various leadership styles on job satisfaction
among primary school teachers. The aim of the present work is to examine the complex
interplay between leadership styles and job satisfaction, with a specific focus on leadership
aspects and working conditions among teachers in the Greek primary school setting.

The existing literature presents compelling evidence supporting the need for the aim of
this work, which seeks to explore the complex interplay between leadership styles, working
conditions, and job satisfaction among primary school teachers in Greece [6,7,25].
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Furthermore, the work of Anastasiou and Belios [26] demonstrated that newly hired
and less experienced primary school teachers in Greece reported higher levels of emo-
tional exhaustion than their more seasoned counterparts, supporting the hypothesis that
teacher demographics may influence job satisfaction. Furthermore, a study by Papas and
Psacharopoulos [27] revealed that low salaries and employment uncertainties significantly
contributed to decreased job satisfaction among primary school teachers in Greece. Addi-
tionally, research focusing on teachers of students with special educational needs in Greece
highlighted their elevated stress levels, largely stemming from factors such as excessive
workload potentially impacting their job satisfaction [28,29]. These findings further rein-
force the notion that working conditions can have a substantial impact on job satisfaction
among educators. These studies collectively underscore the critical role of leadership styles
and working conditions in shaping teachers’ job satisfaction, warranting further research
to unravel specific mechanisms and develop interventions that can enhance job satisfaction
among primary school teachers in Greece.

2. Materials and Methods

During the autumn of the 2022–2023 school year, data were gathered from primary
school teachers in the Achaia region of Greece using a convenience sampling method.
To efficiently reach teachers and obtain their participation, a multi-step approach was
employed. Initially, email invitations were sent to all primary school units in the region.

Subsequently, an in-person visit was promptly arranged to introduce the research
project and provide clarity on its purpose. This face-to-face interaction allowed any ques-
tions or concerns from school principals to be addressed, ensuring their support. After the
initial interaction, the survey was disseminated to all teachers within the respective school
unit using the Google Forms platform. This proactive approach enhanced the likelihood
of participation and fostered a positive environment for data collection from 116 school
units. A total of 411 questionnaires were gathered from primary school teachers in the
region of Achaia.

To assess teachers’ perceptions of their principal’s leadership style, a Greek-adapted
Multifactor Leadership Questionnaire (MLQ-Form 5x) by Avolio and Bass [30] was em-
ployed. This questionnaire measures three leadership dimensions: transformational, trans-
actional, and passive/avoidant. The Greek-adapted MLQ has been successfully used in
previous research in Greece to assess leadership style [31–34]. Its use in these studies has
demonstrated its ability to accurately measure leadership behaviors in the Greek context.

Job satisfaction was assessed using a Greek adaptation of the Job Satisfaction Question-
naire created by Warr, Cook, and Wall [35]. This questionnaire consists of 15 closed-ended
questions that explore different facets of work satisfaction. The score of the variable in
question can range from 0 to 7. A higher score on the scale signifies a greater degree of job
satisfaction, while a lower score indicates a lower level of satisfaction.

This instrument, translated into Greek, has been consistently utilized by researchers in
Greece, demonstrating robust internal consistency through reliable Cronbach’s
alphas [22,26,29,36,37]. The scale encompasses 15 closed-ended questions, exploring vari-
ous dimensions of job satisfaction, including physical work conditions, freedom to choose
working methods, relationships with colleagues and supervisors, recognition, responsi-
bility, pay, and other pertinent factors. Since its inception in 1979, the ongoing use of the
questionnaire in the Greek context suggests its continued relevance and suitability for
assessing job satisfaction in the contemporary workforce. For example, Antoniou et al. [29]
conducted an exploratory analysis to assess the reliability of the scale, contributing to a
thorough evaluation of its effectiveness in this study. The utilization of this well-established
scale facilitates cross-sectoral comparisons of job satisfaction levels in Greece. To assess
the effectiveness of the job satisfaction scale in the present study, an exploratory factor
analysis (EFA) was conducted on the 15 items of the scale. Principal component analysis
(PCA), oblique rotation (oblimin), and Kaiser normalization were employed to extract
meaningful factors from the data. Cronbach’s alpha was also calculated to evaluate the
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scale’s reliability, ensuring that the Greek version of the global job satisfaction scale of Warr,
Cook, and Wall [35] is a valid and reliable measure for the current research in Greece.

3. Results
3.1. The Sample of the Study

Table 1 presents the demographic and professional characteristics of the participants.
The study cohort was predominantly female, with 79.1% of the teachers being women. The
largest age group was 51–60 years old. A significantly large number of the teachers had a
master’s degree and had 16 or more years of experience as public school teachers.

Table 1. Demographics and profession status of the teachers who participated in the survey.

Demographic
Variable Percentage Count

Gender 20.9 ♂, 79.1 ♀ 86 ♂ 325 ♀

Age Group
4.3% (20–30), 21.1% (31–40), 31.1%
(41–50), 40.7% (51–60), 2.7%
(61 yrs and over)

18 (20–30), 87 (31–40), 127 (41–50),
167 (51–60), 12 (61 yrs and over)

Level of Education

53.6% (Bachelor’s Degree), 4.5%
(Second Bachelor’s Degree), 39.3%
(Master’s Degree), 2.5%
(Doctorate)

220 (Bachelor’s Degree), 19
(Second Bachelor’s Degree), 162
(Master’s Degree), 10 (Doctorate)

Years of Experience as
a Public School
Teacher

5.9% (1–5), 3.5% (6–10), 15.9%
(11–15), 28.6% (16–20), 46.2%
(21 yrs and over)

24 (1–5), 14 (6–10), 65 (11–15),
118 (16–20), 190 (21 yrs and over)

Employment Status
93.5% (Permanent Teacher)
6.5% (Substitute Teacher,
Part-Time/Full-Time),

384 (Permanent Teacher)
27 (Substitute Teacher,
Part-Time/Full-Time),

3.2. Leadership Style Perceptions of the Participants

The results of the analysis revealed that teachers perceive their school leaders as
exhibiting transformational and personalized leadership styles more often than transac-
tional or laissez-faire leadership styles (Table 2). The mean scores for transformational
and personalized leadership styles were 2.65 (±0.96) and 2.65 (±0.80), respectively, while
those for transactional and laissez-faire leadership styles were 2.60 (±0.75) and 1.39 (±0.80),
respectively. It is important to note that the scores for each leadership style indicate the
teachers’ perceptions of the leadership characteristics exhibited by their school leaders.
Specifically, the higher the score for a particular style, the more teachers observed and
identified those specific leadership attributes in their school environment.

Table 2. Teachers’ perceptions of school leaders’ leadership styles in primary school units (n = 116) in
the region of Achaia, W. Greece.

Leadership Style Mean (±Sd) Min Max Cronbach’s Alpha

Transformational 2.66 (±0.95) 0.22 4.00 0.903

Transactional 2.59 (±0.73) 0.50 4.00 0.656

Passive-laissez-faire 1.38 (±0.78) 0.00 3.50 0.719

3.3. Job Satisfaction Dimensions of the Participants

Extrinsic job satisfaction had a mean score of 4.89 ± 1.29, indicating a relatively high
level of satisfaction (Table 3). The dimension of intrinsic job satisfaction exhibited a score of
4.60 ± 1.13, also reflecting positive sentiments, although slightly lower than the extrinsic
dimension of job satisfaction. Overall, job satisfaction, calculated as the aggregate measure
across all dimensions, was 4.81 ± 1.13.
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Table 3. Job Satisfaction Dimensions: Intrinsic, Extrinsic, and Overall level of job satisfaction of
Primary School teachers (n = 411).

Job Satisfaction Dimensions Mean (±Sd) Min Max Cronbach’s Alpha

Extrinsic job Satisfaction 4.89 (1.28) 1.00 7.00 0.941

Intrinsic job Satisfaction 4.55 (1.13) 1.00 7.00 0.737

Overall job Satisfaction 4.80 (1.13) 1.00 7.00 0.930

3.4. EFA and Correlation Analysis

The EFA results are presented in Table 4. Two job satisfaction factors had a factor
loading above 0.5. The first factor, accounting for 54.1% of the variance, is labeled “Factor 1”.
The second factor accounted for 27.3% of the variance.

Table 4. Exploratory Factor Analysis (EFA) Results—Dimensions of Job Satisfaction.

Item Factor 1 Factor 2

E 5: Satisfaction with supervisor 0.949
I 4: Satisfaction with recognition for work 0.918

E 3: Satisfaction with colleagues 0.882
E 11: Satisfaction with management style 0.866

E 9: Satisfaction with labor-management relations 0.835
I 12: Satisfaction with attention given to suggestions 0.791
I 2: Satisfaction with freedom to choose how to work 0.713

I 6: Satisfaction with amount of responsibility 0.671
E 1: Satisfaction with working conditions 0.544

I 10: Satisfaction with promotion prospects 0.525
I 8: Satisfaction with ability to use skills 0.514 0.417

E 13: Satisfaction with work hours 0.835
I 14: Satisfaction with task variety 0.805
E 15: Satisfaction with job security 0.707

E 7: Satisfaction with pay 0.509
Extraction Method: Principal Component Analysis. Rotation Method: Oblimin with Kaiser Normalization. a.
Rotation converged in 3 iterations.

More specifically, factor 1 contained five items of Extrinsic dimensions (5. Satisfac-
tion with supervisor; 3: Satisfaction with colleagues; 5: Satisfaction with School leader;
E: Satisfaction with labor relations; E1:Satisfaction with physical working conditions) and
six items of Intrinsic dimensions of job satisfaction (4: job recognition; 12: Satisfaction
with attention given to employees suggestions; 2: Satisfaction with freedom to choose how
to work; 6: Satisfaction with amount of responsibility; 10: Satisfaction with promotion
prospects; 8: Satisfaction with ability to use skills).

The second factor contained two items of Intrinsic (ability to use skills & task variety)
and three items of Extrinsic (Working hours, Job security & pay) dimensions of job sat-
isfaction. Based on the EFA results, factor 1, with its broader range of items, stronger
psychometric properties, and greater relevance to correlation analysis, emerged as a more
suitable selection for further examination.

The level of job satisfaction of teachers varied according to their demographic parame-
ters and professional status. The Pearson correlation coefficients between job satisfaction
and demographic and professional parameters of teachers is presented in Table 5.

Regarding Factor 1, there was a statistically significant but moderate negative correla-
tion with age (−0.123 **), indicating that as age increased, satisfaction in this aspect tended
to decrease significantly (p < 0.01). Likewise, a weak negative correlation between Factor
1 and the level of Teacher Education (−0.051) or work experience (−0.022) was observed,
suggesting a slight tendency for lower satisfaction with higher levels of education and
years of experience.
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Table 5. Pearson Correlations of Job Satisfaction with Demographic and Professional Parameters of
Primary School Teachers (n = 411).

Factor Age Education Work Experience

Factor 1. −0.123 ** −0.051 −0.022

Overall Job Satisfaction −0.098 ** −0.050 −0.005
The level of significance is indicated by asterisks (** p < 0.01).

3.4.1. Overall Satisfaction from Work

In terms of overall job satisfaction, the analysis found a statistically significant but
moderate negative correlation with age (−0.098 **). This means that as teachers’ age
increases, their overall job satisfaction tends to decrease.

The analysis of the correlations between job satisfaction parameters for primary school
teachers revealed several significant relationships (Table 6).

Age had a negative correlation with satisfaction with the freedom to choose how to
work (r = −0.11, p = 0.019), suggesting that older primary school teachers tend to be less
satisfied with having the freedom to choose how they work.

Age has a negative correlation with satisfaction with recognition for work (r = −0.112,
p = 0.019), suggesting that older primary school teachers tend to be less satisfied with the
recognition they receive for their work.

Age has a positive correlation with work Experience (r = 0.794 **, p < 0.001), suggesting
that older primary school teachers tend to have more work experience.

Work Experience has a negative correlation with satisfaction with promotion prospects
(r = −0.14, p < 0.001), suggesting that primary school teachers with more experience tend
to be less satisfied with their promotion prospects.

Satisfaction with the freedom to choose how to work has a strong positive correlation
with satisfaction with recognition for work (r = 0.661, p < 0.001), suggesting that primary
school teachers who are satisfied with having the freedom to choose how they work are
also more likely to be satisfied with the recognition they receive for their work.

Satisfaction with freedom to choose how to work has moderate positive correlations
with satisfaction with amount of responsibility (r = 0.583, p < 0.001), satisfaction with ability
to use skills (r = 0.614 **), satisfaction with attention given to suggestions (r = 0.499 **), and
satisfaction with task variety (r = 0.382 **), suggesting that primary school teachers who
are satisfied with having the freedom to choose how they work are also more likely to be
satisfied with these other aspects of their jobs.

Satisfaction with recognition for work has strong positive correlations with satisfaction
with amount of responsibility (r = 0.613 **), satisfaction with ability to use skills (r = 0.650 **),
satisfaction with promotion prospects (r = 0.55 **), and satisfaction with attention given to
suggestions (r = 0.698 **), suggesting that primary school teachers who are satisfied with
the recognition they receive for their work are also more likely to be satisfied with these
other aspects of their jobs.

Satisfaction with the ability to use skills has moderate positive correlations with
satisfaction with promotion prospects (r = 0.566 **), satisfaction with attention given to
suggestions (r = 0.557 **), and satisfaction with task variety (r = 0.601 **), suggesting that
primary school teachers who are satisfied with being able to use their skills are also more
likely to be satisfied with these other aspects of their jobs.
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Table 6. Correlation between job satisfaction and Demographic Variables, n = 411.

1 2 3 4 5 6 7 8 9

1. Age r 1
p

2. Qualifications r −0.277
**

p 0.000

3. Work Experience r 0.794
**

−0.238
**

p 0.000 0.000

4. Satisfaction with freedom to
choose how to work

r −0.112
*

−0.090 −0.028

p 0.019 0.060 0.554

5. Satisfaction with recognition
for work

r −0.112
*

−0.061 −0.041 0.661
**

p 0.019 0.202 0.398 0.000

6. Satisfaction with amount of
responsibility

r −0.072 −0.012 −0.023 0.583
**

0.613
**

p 0.134 0.810 0.637 0.000 0.000

7. Satisfaction with ability to
use skills

r −0.080 −0.040 −0.021 0.614
**

0.650
**

0.560
**

p 0.097 0.401 0.660 0.000 0.000 0.000

8. Satisfaction with promotion
prospects

r −0.182
**

0.017 −0.184
**

0.408
**

0.550
**

0.406
**

0.566
**

p 0.000 0.731 0.000 0.000 0.000 0.000 0.000

9. Satisfaction with attention
given to suggestions

r −0.080 0.015 −0.052 0.499
**

0.698
**

0.602
**

0.557
**

0.544
**

p 0.095 0.763 0.278 0.000 0.000 0.000 0.000 0.000

10. Satisfaction with task
variety

r −0.036 0.061 −0.072 0.382
**

0.341
**

0.414
**

0.601
**

0.438
**

0.450
**

p 0.458 0.204 0.136 0.000 0.000 0.000 0.000 0.000 0.000

The level of significance is indicated by asterisks (* p < 0.05; ** p < 0.01).

3.4.2. Overall Implications

The findings suggest that primary school teachers are more likely to be satisfied with
their jobs if they have the freedom to choose how they work, receive recognition for their
work, have the opportunity to use their skills, have good promotion prospects, and have
attention given to their suggestions. Employers can improve job satisfaction among primary
school teachers by providing them with opportunities for autonomy, responsibility, skill
development, career advancement, and recognition.

Table 7 provides a summary of the relationships between transformative leadership
and the factors of professional satisfaction among the teachers who participated in the
present work. These correlations further illuminate the intricate relationship between
leadership styles and various elements of job satisfaction among teachers.
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Table 7. Correlations between various aspects of leadership style and elements of job satisfaction of
teachers participating in this research. * p < 0.05, ** p < 0.01, n = 411.

Leadership Style Intrinsic Extrinsic Overall Job Satisfaction

Transformational 0.785 ** 0.318 ** 0.737 *

Transactional 0.316 ** 0.204 ** 0.301 *

Passive-laissez-faire −0.437 ** −0.152 ** −0.413 *

4. Discussion

The findings suggest a notably robust positive correlation between transformational
leadership and job satisfaction among primary school teachers in Greece. These results
highlight the potential broader effectiveness of transformational leadership in promoting
job satisfaction across various dimensions for teachers. Transformational leadership, as a
guiding paradigm, motivates teachers to aim high. Competent school leadership plays a vi-
tal role in enhancing teachers’ satisfaction in both administrative and work-related aspects,
as well as in the interpersonal relationships developed within school leadership, with antic-
ipated benefits in educational work and the overall functioning of school units [11,38,39].
The results of the present work emphasize the significance of school culture and leader-
ship for creating and supporting an environment of collaboration and collegiality among
teachers. Educational professionals who perceive a sense of collegial support are more
inclined to experience job satisfaction. A positive impact of leadership is anticipated if
leaders exhibit the ability to foster collaboration among teachers by establishing avenues
for joint project engagement, allocating dedicated time for meetings and planning sessions,
and acknowledging and commemorating their achievements [40]. In the same manner,
establishing an environment that fosters ongoing learning and growth is crucial for teachers’
job satisfaction [41,42]. Despite the limitations that school leaders in Greece face regarding
their authority on resources, salaries, and promotion [43], they can still focus on transforma-
tional leadership aspects. For example, by emphasizing continuous learning opportunities,
professional development, and creating a supportive school climate, leaders can positively
impact the job satisfaction of teachers within their schools [42].

A practical strategy that schools can employ to foster changes and ongoing professional
development is facilitating participation in conferences and workshops. Additionally,
leaders can cultivate a culture of knowledge exchange among teachers and school leaders,
encouraging them to share their expertise and insights with their colleagues [44,45].

The results of the correlation analysis highlight the significant contribution of transfor-
mational leadership to teachers’ satisfaction with various aspects of their work, including
administration, colleagues, and working conditions. A strong correlation was observed
between transformational leadership and satisfaction from the school administration, col-
leagues, and working conditions. Additionally, a strong statistical correlation was found
between transformational leadership and satisfaction with the work itself. In contrast, the
relationship between transformational leadership and job security, schedule, and salary
proved relatively weak. It is evident that school leadership may have some impact on
these factors, but this influence may be limited and constrained, for example, by available
resources and the broader economic and educational policies of the country.

The strong correlation coefficients between transformational leadership and satisfac-
tion with the administration, colleagues, and working conditions emphasize the positive
impact of this leadership style on the overall contentment of teachers within their work
environment. Furthermore, a statistically robust correlation is observed between trans-
formational leadership and overall job satisfaction, indicating its pervasive influence on
teachers’ overall job satisfaction. However, the relationships between transformational
leadership and specific aspects such as job security, schedule, and salary appear relatively
weaker. This suggests that while transformational leadership contributes positively to
overall job satisfaction, its effectiveness may be influenced by external factors such as
economic policies and available resources.
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The nuanced interplay between leadership styles and teachers’ job satisfaction is
illuminated by the findings. Transformational leadership, while demonstrating a strong
positive correlation with several aspects of job satisfaction, may encounter limitations in
addressing specific dimensions influenced by external factors. This highlights the need for
a holistic approach to leadership that considers both the internal dynamics of educational
institutions and the broader contextual factors shaping the working environment.

The result of the present work aligns with the existing literature that underscores the
pivotal role of leadership styles in shaping teachers’ job satisfaction. Transformational
leadership, characterized by inspiration, empowerment, and a shared sense of purpose,
emerges as a key driver of positive job satisfaction among teachers [11,46–49]. The emphasis
on transformational and personalized leadership in the studied school units reflects a
commitment to fostering a positive and motivating work environment for teachers.

Transactional leadership exhibits positive correlations with various elements of job
satisfaction, albeit to a lesser extent than transformational leadership. This suggests that
a balance between transformational and transactional elements in leadership styles may
contribute synergistically to teachers’ overall satisfaction.

The relatively minimal adoption of passive leadership, as indicated by its low mean
value, reinforces the understanding that this style has limited effectiveness in promoting
teachers’ job satisfaction. In contrast, the positive correlations associated with transfor-
mational and transactional leadership underscore the importance of active and engaging
leadership approaches. Moreover, the impact of leadership style extends beyond job
satisfaction, influencing various aspects of organizational dynamics.

For example, leadership style plays a pivotal role in shaping the dynamics of conflict
management within educational institutions. Among the various leadership styles, trans-
formational leadership stands out for its potential to positively influence how conflicts are
addressed and resolved. Anastasiou and Oikonomou [50] established a positive correlation
between transformational and transactional leadership styles and leadership effectiveness
in conflict management, contrasting with a negative correlation with laissez-faire leader-
ship. Their findings suggested that leadership style may contribute to the management of
school conflicts, evident in the study’s observation that male principals were more likely to
be associated with schools experiencing a higher frequency of conflicts.

Transformational leaders possess the unique ability to foster collaboration among
conflicting groups within a school setting. By providing encouragement and support, these
leaders create an environment that alleviates tensions and addresses disruptive behavior
professionally [51]. The emphasis on collaboration as the preferred conflict management
strategy reflects the transformative leader’s commitment to building a cohesive and har-
monious work environment [52]. The transformative leader’s focus on the future and
innovation contributes to a synergistic atmosphere that motivates stakeholders toward
positive change.

In this context, the characteristic features of transformational leadership are crucial,
as they are expected to positively influence conflict management and enhance the effec-
tiveness of school leaders in navigating and resolving conflicts within the educational
institution. These features, including flexibility, creativity, and a collaborative approach,
play a pivotal role in shaping the conflict resolution process and fostering a harmonious
work environment [6]. In fact, transformational leadership encourages flexibility and cre-
ativity in approaching conflicts. Leaders who identify with this style emphasize critical
questioning of established policies and the evaluation of strategies to achieve effective
performance [51,53]. The transformative leader’s forward-looking perspective allows for a
more open-minded and adaptable approach to conflict resolution. This adaptability is cru-
cial, especially in the ever-evolving landscape of educational institutions, where challenges
and conflicts are inevitable. Experienced transformational leaders tend to select strategies
that prioritize preserving relationships and minimizing negative impacts on staff members
involved in a conflict [54]. This highlights the importance of a leader’s ability to discern
and apply conflict management strategies that are most suitable for each situation [55,56].
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A transformational leader’s inclination toward collaboration aligns with the Collaboration
Integration strategy, emphasizing joint problem-solving and positive engagement [10,57].

The results of the present work indicate that leadership has a significant impact on job
satisfaction in the studied school units. Several other studies have shown that leadership
traits such as transformational leadership, personalized leadership, and transactional leader-
ship are positively correlated with job satisfaction in several other professions. For example,
a study of teachers in various sectors found a correlation coefficient of 0.53 between job sat-
isfaction and leadership traits [58]. Likewise, a study of nurses working in hospitals found
a correlation coefficient of 0.62 between job satisfaction and transactional leadership [49].

There is some evidence to support the effect of transformational leadership on both job
satisfaction and the commitment of teachers [59]. For example, a study by Assad et al. [60]
found that transformational leadership behaviors were positively correlated with school
culture, which in turn was associated with higher levels of job satisfaction and commit-
ment among teachers. Similarly, a study by Freeman and Fields [18] found that principal
transformational leadership was uniquely associated with organizational trust and efficacy,
which are two important factors that contribute to job satisfaction and commitment. These
studies suggest that leaders can play a key role in creating a positive work environment
where teachers feel valued, supported, and motivated to do their best. When teachers
feel satisfied with their jobs and committed to their students, they are more likely to be
productive and effective in the classroom. This can lead to a number of positive outcomes
for teachers and students, including improved academic achievement, better social and
emotional well-being, and a greater sense of connection to the school [61–64].

The results of the present work suggest that leadership is a critical factor in pro-
moting job satisfaction and commitment among teachers, which can ultimately lead to
improved student outcomes. In highly centralized educational systems, school principals
often lack the autonomy to control crucial elements such as pay and promotion, which
can significantly impact job satisfaction. For this reason, principals may seek alterna-
tive options to motivate teachers. For example a promising approach lies in fostering
a learning organization culture within schools. By prioritizing continuous professional
development, collaborative learning, and a supportive environment that values innovation
and growth, leaders can create an atmosphere where teachers feel invested in their own
development [42,64]. In such a culture, intrinsic factors related to the job itself, such as skill
utilization, task variety, and opportunities for personal growth, can become pivotal contrib-
utors to overall job satisfaction. As it appears to have a significant impact on this aspect,
transformational leadership partially explains the beneficial effect of this leadership style
on teachers’ overall job satisfaction. This observation has been replicated across various
countries and contexts [12,17,62]. The findings presented here contribute to the growing
body of knowledge on the interplay between leadership styles and conflict management in
educational institutions. The emphasis on transformational leadership as a key influencer
in conflict resolution aligns with the broader literature on effective leadership practices.

It is important to note that the relationship between leadership and job satisfaction
and commitments is complex and can be influenced by a number of factors, such as the
school context, the teacher’s individual characteristics, and the specific leadership behav-
iors that are used [26,65]. This is one limitation of the present work and further research is
required to investigate, for example, other important parameters for job satisfaction such as
school climate, infrastructure, and support from the local government for the school units.
However, as educational institutions evolve, the strategic adoption of transformational
leadership principles can serve as a cornerstone for effective conflict management and
the cultivation of a positive and resilient school environment. Even in countries with
a centralized educational system such as Greece, where certain administrative powers
are constrained, school principals can play a vital role in enhancing teacher job satisfac-
tion [17,22,64,66,67]. By creating a positive culture, providing autonomy, modeling effective
leadership, and offering support and development opportunities, principals can contribute
to a more fulfilling and productive educational environment.
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5. Conclusions

Conducted in Greece’s Achaia region in Western Greece, this study explores the
relationship between leadership style and teachers’ job satisfaction. The instruments used
in the present study may not comprehensively assess the nuanced interplay between
leadership styles and external constraints. Acknowledging these limitations is important,
particularly as the study focused on the perceived leadership styles of school principals and
job satisfaction of teachers and may not capture the full complexity of external influences on
job satisfaction. Nevertheless, the findings are consistent with previous research in various
global contexts and highlight leadership’s potential positive impact on job satisfaction.
Leaders play a critical role in creating a school environment conducive to constructive
conflict resolution by encouraging collaboration, flexibility, and creativity.

The findings suggest that the influence of leadership styles on job satisfaction may be
modulated by external factors, including economic policies and resource availability. While
transformative leadership exhibits a positive correlation with satisfaction in areas such as
administration, colleagues, and working conditions, this relationship appears to be less
pronounced in aspects of pay and promotion.

As educational institutions face ongoing challenges, leadership must implement
changes and motivate teachers. Despite challenges in highly centralized educational
systems, where principals may lack control over essential aspects such as pay and pro-
motion, this research underscores the crucial role of leadership in promoting teacher job
satisfaction and commitment. Exploring various strategies, including fostering a learning
organization culture, presents a promising avenue for leaders to motivate teachers and
enhance overall job satisfaction. This highlights the importance of recognizing intrinsic fac-
tors that contribute to teachers’ professional contentment, ultimately positively influencing
school effectiveness.
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