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Abstract

:

School sports trips, as a part of extracurricular physical education (PE), are a very important addition to regular PE, with benefits for not only physical activity behavior, but also for personal development and social inclusion. To better understand the relevance for students, the aim of this study was to look at their perspectives on school sports trips in terms of involvement, active participation, and co-designing opportunities. Therefore, 14 group interviews with 47 students (age: M = 13.9; SD = 0.9 years) were held in three exemplary secondary schools in Austria. The following six topics were derived from a qualitative text analysis: (a) the relevance for the students, (b) the motives for (non-) participation, (c) positive experiences, (d) barriers and challenges, (e) desired changes and ideas of the students, and (f) feedback opportunities. The results indicate that students are highly motivated to put forward their ideas for designing school sports trips in terms of physical activity and social components. This can further be considered for the planning and implementation of extracurricular PE, to make this an enjoyable experience for both students and teachers, promoting the relevance of physical activity in schools and beyond.
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1. Introduction


Extracurricular activities in school play an important role, in addition to the regular physical education (PE), by including all types of physical activity, exercise, and sport in the educational context outside regular PE [1,2]. Overall, extracurricular activities can be categorized into those activities taking place inside the school facilities and those taking place outside the school facilities. For those activities taking place inside the school, there is physical activity during school breaks, either morning or afternoon [3], and voluntary activities in the afternoon, especially in all-day schools [4], and school sports days or sports festivities [5]. Outside the school facilities, there are excursions, including day trips or multi-day trips in summer or winter, as well as school sports events, either competitive or with a degree of play. In the German-speaking countries, these competitive events have a long tradition called “federal youth games” or “youth trains for the (Para-) Olympics” [6]. The school sports events taking place outside school facilities were the focus of this study, and are referred to as “school sports trips” throughout this article.



Extracurricular physical activities, in general, are widely established in all types of schools throughout Europe [7,8]. They are implemented in schools and play an important role in integrating sport, exercise, and physical activity into daily school life [9]. These activities can act as a guide to prepare children to be physically active outside of school and have long-term positive impacts on physical activity, healthy behavior, and obesity in children [10]. Furthermore, these activities can contribute to the creation of healthy habits and can promote active lifestyles [11,12]. Extracurricular activities can also have positive effects in terms of the relationship between PE, sports, and social inclusion [13]. Regular participation in extracurricular activities can also lead to better emotional and behavioral adjustment and promote social competence [14]. In the growing concept of all-day schools, the incorporation of physical activity in the school day is very important since there is less time for the children during the week to attend sports events and to take part in physical activities outside of school [15]. This is even more alarming if we consider the current public health recommendations for physical activity [16] and the low amount of children meeting the criteria of at least 60 min per day of moderate-to-vigorous intensity physical activity (MVPA) and its relationship with other parameters, such as obesity, physical fitness, and screentime [17]. Moreover, it is important to try to offer pleasurable activities and as much as physical activity as possible in schools, particularly after the influence of COVID-19 restrictions, which did not allow extracurricular activities in this context [18,19], where severe effects were found on all levels of health and well-being. It was not only that students became less capable of motor skills and had a higher BMI [20], but there was also an impact on the mental health components related to (non-) participation in extracurricular activities [21].



One way to promote the positive effects of extracurricular activities and overcome health-related implications is by ensuring that the voices of students are heard regarding physical activity offerings in schools. In this sense, a concept which is gaining more attention in recent years in the educational context is participation and democratic education [22]. Based on the idea of democracy and education [23], the first attempts to connect PE to democratic values and participation were made 70 years ago [24], whereas sport and democracy have a long tradition [25]. In the last few years, participation and student orientation have gained more consideration around sports and PE in schools [26,27,28]. The concept of participation is sometimes difficult to grasp, as it does not only mean taking part, but also to be integrated and involved in the decision-making, and to be consulted, which is more in the direction of democratic education. The concept of participation and democratic education in PE or extracurricular activities is even more interesting, but also challenging when we consider current topics such as diversity and inclusion [29]. Besides findings regarding the inclusion of students with disabilities in PE [30,31], there have also been investigations of inclusive school sports trips and the participation of students with disabilities, for example in Austria [32,33,34], the United States [35,36], and Canada [37]. There has also been some consideration on how participation of students with disabilities in extracurricular activities is possible and what the role of people with disabilities is [38,39]. However, there are limited options for students with disabilities or special educational needs (SEN) with regard to the inclusion in extracurricular PE [40]. In this context, a current overview revealed that only 30% of children with additional needs were included in extracurricular PE [41]. There is room for improvement here, even if we do not look at disability itself, but rather the interconnectedness with other dimensions, such as age, gender, and migration, in terms of intersectionality [42]. Related to this, significant disparities in participation in school-based extracurricular sports and physical activities have been found among girls with disabilities [43].



By including the students’ perspective, meaningful and goal-oriented measures can be established that increase the participation opportunities for all students, and implications can be derived for the design of specific activities. One way to increase participation of different students in physical activities in schools is to ask students about their needs and perceptions [44], or to find similar ways of contribution in the sense of democratic education [29]. The mentioned findings indicate that it is unclear how all students are included and if their voices are heard with regard to school sports trips. In addition, some students seem to be less present than others, especially when considering students with disabilities [45] or those with a different cultural background who are potentially not familiar with the language [46]. To date, little is known about participation options, and asking about students’ needs has not been explored for school sports trips. Therefore, in this study, the students’ perspectives on school sports trips were investigated, addressing the following research questions: (a) which basic concepts do students understand about school sports trips and their participation, and (b) which opportunities do they have to be actively engaged in these activities?




2. Materials and Methods


2.1. Participants and Procedure


In 14 interview settings, 47 students (29 male and 18 female) from three exemplary secondary schools in Austria took part. These schools were from one region and were comparable in terms of their educational orientation. Students attending the seventh or eighth grade in six different classes were put forward by their teachers to participate in the interviews. This age group was used due to the fact that some offers of school sports trips start in the sixth grade. Informed consent of their parents was obtained for all participating students. The age range of the students was between 12 and 16 years (M = 13.9; SD = 0.9), and seven of the children interviewed (14.9%) had SEN. Eight of the 47 students (17.0%) were not born in Austria, and 19 (40.4%) had at least one parent who was not born in Austria. On a five-point Likert scale (with “1” being the best score), students rated PE with an average of good (M = 2.3; SD = 0.9). In total, 87.2% of the children were physically active outside of school, with football/soccer, cycling, and swimming as the most common types of physical activity.



The interviews were conducted at the end of the 2020/21 school year in small groups consisting of three to four students, to create a relaxed environment for the students and to enable discussion and exchange between them. If possible, the students were mixed and balanced on age, gender, SEN, and migration background in every interview situation (see Table 1). This format was already found to be helpful in a similar investigation, where students were asked about their perception of PE [44]. The benefits of a small group interview setting are the cost-effectiveness and the fact that this setting represents a safe peer environment for children [47], in which they might contribute more than in one-on-one interviews. However, this setting also creates some limitations, in that not all the questions were answered by all 47 students.




2.2. Interview Design


A semi-structured interview design with guidelines was created to specifically find out the students’ points of view, their wishes, and their suggestions for change, as well as the problem areas and existing potentials based on empirical findings [1,21,33]. The guidelines were divided into the following main parts: (a) school sports trips and offers, (b) preparation for these activities, (c) participation opportunities, (d) feedback mechanisms, and (e) COVID-19—related influences. To illustrate the design and comprehensibility of the interview guidelines, the following are example questions for each part: (a) “Which extracurricular offers are present at your school?” (b) “How do you and the teachers prepare for a school sports trip?” (c) “Which opportunities do you have to make a choice or pursue your interests in school sports trips?” (d) “Which opportunities of giving feedback do you have in school sports trips?” (e) “Did the COVID-19 pandemic have any effects on your school sports trips?”. Following these introductory questions, the interviewer went into more detail with standardized as well as spontaneous questions.




2.3. Data Analysis


For the assessment, the interviews were recorded, transcribed, coded, structured, and analyzed according to qualitative text analysis [48] in a deductive–inductive procedure. We started with basic categories derived from research on participation [27], student orientation [28], and democratic education [29]. The following six topics were than derived from the analysis, in which two independent reviewers agreed on a consensual basis:




	
Relevance for the students.



	
Motives for (non-) participation.



	
Positive experiences.



	
Barriers and challenges.



	
Desired changes and ideas of the students.



	
Feedback opportunities.








Although the elementary approach of this investigation was a qualitative analysis, with regard to the considerable sample size required for a qualitative investigation and the nature of the group interviews, the aim was to obtain a broad overview of the students’ perspectives. Therefore, the analysis was quantified to show the distribution of the frequencies of students’ needs and to allow conclusions in terms of potential generalization. This quantitative rationale represented an attempt to increase the expressiveness of the results.





3. Results


The structure of the results is based on the two research questions and the six categories derived from the analysis, after a brief description of the offers attended by the students. In the quotations, the corresponding interview is indicated by a letter (A)–(N), and the number (1)–(4) serves to distinguish the students. A quote from M3 therefore means that the third student in interview session number 13 made this statement (the characteristics of all the students are summarized in Table 1).



3.1. Descriptive Data for Attended School Sports Trips


Specific activities were mentioned by 32 students (68.1%) who gave one or more answers for school sports trips they had attended. The most common activities were skiing (40.0%), hiking (21.8%), summer sports week (10.9%), tournaments (7.3%), sport days (6.3%), climbing (5.5%), swimming (3.6%), and other activities not directly related to physical activity, such as get-to-know days or city trips.




3.2. Relevance for the Students


The question on the personal relevance for the students was answered by 34 students (72.34%). The distribution of the different answers is shown in Figure 1.



The most frequently mentioned answer in this category was a change from everyday school life, with 31.9%: “As motivation and reward for school, afterwards it is easier again.”–M3. “It is a bit like a holiday from school and relaxing.”–K3.



Improving the class community was mentioned in 29.8% of the answers: “I think something like that just increases the class community and you just get to know each other better.”–C1. “[…] that you grow better together with friends.”–A1.



Great experiences and adventures were mentioned in 23.4% of the answers: “We see things of the world that you don’t normally see and experience.”–M1. “Memories.”–D3.



For 12.8%, the focus was on general fun, and 6.4% cited practicing their sport(s) as of personal importance. “And the fun together and enjoying the time.”–D3. “[…] that you also do exercise, that’s always good for you.”–I3.




3.3. Motives for (Non-) Participation


A total of 29 students (59.2%) gave one or more answers to the question asking their motive as to why they attended certain trips. In total, 33.4% of the answers were about the fact that they can spend time with friends and classmates: “Mainly because of my friends.”–D3. “I think it improves the friendship because you’re in the same room and also the class community [improves].”–C3.



For around 22.2%, it was the interest in sporting activity: “[…] I just like skiing, I enjoy it.”–D1.



A further 17.8% of the answers had named the special nature of the trips as the background for these activities: “That you get out with the class for a change. I’m immediately more motivated than when I’m sitting in class doing maths. And then you just have a lot more fun.”–G1.



A total of 13.3% of the responses addressed the fun of such events: “Because it will definitely be fun.”–N3. Others expressed a sense of obligation to be at such events, as explained by D4: “We have to go.”



The following answers either refer to the students themselves (their own experiences) or they show possible reasons that they have heard from others that have spoken against participation in school sporting events. There were 39 answers to this topic, with some students answering more than once. Thirty students (63.8%) answered this question in total, and 17 (36.2%) gave no answer.



With 25.6% of the responses, lack of interest in sports is the most common reason for staying home or not participating: “Maybe [because] they just don’t want to or [because] they don’t like skiing.”–A2. “I just don’t like it, the sport, skiing.”–L4.



For 15.4% of the responses, both lack of ability and financial reasons were cited as the second and third most common reasons for non-participation in school sporting events: “I think most of them just don’t want to or can’t do the sport.”–M2. “Financially it’s certainly an issue for many, for every trip, small or big, we have to pay something.”–G2.



A total of 12.8% of the statements referred to problems with the class community and homesickness: “Well, if you don’t like doing something with the class, so you don’t feel so comfortable there.”–B2. “Some probably also because of homesickness.”–M1. The lack of permission from parents was mentioned as a reason in 7.7% of the statements.



For 5.2% each, non-participation was attributed to a lack of permission due to misbehavior or illness and/or a restriction of the opportunity to participate: “You (at F3) almost weren’t allowed to go!”–F1. “Right, I was a bit too bad before that, but then I was still able to [ride].”–F3. “So I know about one girl, she didn’t go because she has an illness and [I] think a boy from our class didn’t go, but I don’t know why.”–H3.




3.4. Positive Experiences


Of the 47 students, 39 (82.9%) were able to name one or more positive things that they remembered or liked about the school sports trips, while the remaining eight (17.1%) could not remember anything or had no good experiences with school sports events.



For 31.9% of the students, the relevant sporting activity was in the foreground: “I thought it was great that there was a snowboard group.”–C1. “The skiing itself.”–D2. “Yes, the basketball tournament.”–J3.



A total of 17.0% of the statements mentioned the activities as a nice, fun, and exciting time, without wanting to commit to anything specific. These statements were grouped under the category of general fun: “Everything actually, I really liked it.”–N3.



Other activities that were additionally undertaken at school sports trips, such as torchlight hikes, games evenings, or a disco at the ski course, were a particularly positive aspect in 14.9% of the cases: “The torchlight hike.”–N1. “I think the disco was cool.”–N2.



A total of 8.5% of the statements mentioned the time spent together with the class and/or time with friends as a positive memory, and 8.5% of the answers told of a special and welcome change, through school sports trips, from the stressful everyday school life: “Yes exactly, not being in school for a change, but doing something outside with the class.”–C3.




3.5. Barriers and Challenges


Of the 47 students, 20 (42.6%) mentioned one or more situations they were dissatisfied with or unhappy about on school sports trips. Barriers and challenges related to restrictions with the COVID-19 pandemic was a topic for 31.9% of the students. Students mentioned the uncertainty in this regard: “At the beginning we were told that we would make up for it, for sure, but soon it was clear that it was totally cancelled and that was of course frustrating.”–B1. They were also very frustrated that these events could not take place: “It was really stupid to take even that away from us.”–C3. They also critically remarked that they would have liked to have been offered something instead of the joint activity, as the following statements show: “Baking pizza online or watching a film together or something.”–H2. “A film evening as a class and something as a community would have been cool, because that has also been totally dropped.”–B2.



For 17.4% of the students, the sport and physical activity was clearly too strenuous, and they had lost the fun of it as a result: “For me, it was just that the skiing course was usually very strenuous, but the teachers thought we were simply overdoing it because we didn’t want any more or something and didn’t notice that we were […] at our limits. And after the five days we were totally exhausted.”–M2.



Another 17.4% were dissatisfied with the accommodation and/or food on site: “The hostel was catastrophic, everything smeared, and the food was not good and very little.”–K1. “So once when skiing, someone had to sleep on a folding bed that was folded up all the time.”–I1.



For 8.7%, the overall situation was negative. This was associated with many different factors. These students did not mention any positive experiences in the interview, or the challenges outweighed the positive experiences in their eyes: “The ski course was not mine at all. I really like skiing and usually go on skiing holidays with my parents every year and so on, but the ski week there was just super unpleasant from the place and not a nice week for me. The skiing was really good, but the downhill was stupid.”–H1.



A total of 8.7% were unhappy with the arrival situation as they had to travel extra every day for their ski course (without having accommodation on site): “The other class got to sleep up-stairs, we went up and around every day.”–F1. “And why?”–[Asked by the interviewer]. “Because how the previous third [classes] performed, we weren’t allowed to stay overnight.”–F1.



A further 8.7% of the statements mentioned dissatisfaction with the group allocation, either for the accommodation or the type of activity they performed together, which was set for the practice of the activities.




3.6. Desired Changes and Ideas of the Students


From 31 students (65.9%) came one or more ideas as to what they would like to see changed in the future. The most frequent suggestions (42.6%) were for more sports or types of excursions, including climbing, swimming, golfing, and cycling: “I would like to go to the seaside, you can do sports there too.”–B2. “Cycling.”–F1. “Yes, climbing would be cool too!”–L3. “If I could choose anything it would be golfing or trying mini golf.”–M2. “Wind tunnels, where you fly, [I] think they have that here.”–N1.



In 14.8% of the cases, the topics of including student opinions more or voting on topics were mentioned together: “In any case, our opinion doesn’t really count for anything, or no one is seriously interested, kind of a pity.”–H2. “I think the students should really be allowed to have more of a say, and if we were asked, we would certainly get more involved.”–E3. “Yes, by talking to the students beforehand, maybe. So that you don’t have to choose between bad and even worse (laughs).”–C2.



In total, 11.7% of the statements dealt with rules that were too strict; some mentioned the topic of too little free time: “Maybe more free time, that would come to my mind.”–A1. Others mentioned rules prohibiting mobile phones that were too strict, and the implementation of a point system: “Most likely the ban on mobile phones, most students do it secretly anyway, and I understand it anyway besides skiing […] but in general it’s a bit unnecessary. And then there was also a point system, what our room looked like. And if you have someone in your room who is untidy, it ruins everything. Above all, we’re talking about one week! The teachers know who’s messy anyway and that was really just childish.”–B1.



A total of 8.2% of the students’ statements stated that they would like to have more involvement in the planning: “Yes, one or two days, staying overnight doesn’t have to be, but that makes it cooler and special.”–C2.




3.7. Feedback Opportunities


One part of the interview was aimed at surveying the current state of feedback, in terms of if the students were asked for feedback after school sports trips or if this possibility even exists at all. The evaluation was based on the individual interviews, as, in most cases, only one of the three or four students answered this question. Out of 14 interviews, feedback was asked for in four cases (28.6%), but on two occasions, this was not implemented: “They [do] ask, but they don’t change it.”–H1.



In two interviews (14.3%), this question was not answered at all, and, in the remaining eight interviews (57.1%), it was answered, for example, as follows: “No, not really, but actually it would be cool to get a questionnaire after the week to give feedback then.”–A1. Or “No [unanimously].”–D1, D2, and D3.



The question of whether the students would like to be able to give feedback after school sports trips was answered by 42 students (91.5%). A total of 35 students (81.4%) would like to be able to give feedback: “I think students should really be allowed to have more of a say, and if we were asked, we would certainly be more involved.”–E3. “Yes right away. Totally.”–A1 and A2. “If someone asks me, I would already like to give my opinion and bring ideas, but you really get the feeling that they don’t care anyway.”–H3. “Would make sense, the teachers could then understand us students better and do it better next time.”–M2.



A total of 14.3% of the students did not think it was important or did not want to give feedback: “[I] don’t think the feedback is very useful.”–Q3. “No.”–G1.



In total, 4.8% of the respondents would only give feedback if they could also see their actual change and implementation.





4. Discussion


The current investigation examined the students’ perspectives on school sports trips, incorporating all physical-activity-related activities which take place outside school facilities (hourly, daily, or multi-day activities). According to the answers of the students, the topic of school sports trips holds a lot of meaning for them. These school sports activities are often remembered by the students and can be a great opportunity and supplement to regular PE if they are properly timed, planned, implemented, and evaluated. Basically, the activities of the different schools in Austria look very similar. For the weekly trips, most of them offer ski courses and summer sports weeks, if not cancelled due to the restrictions during the COVID-19 pandemic. Otherwise, there are hiking days and smaller excursions (swimming, climbing, etc.). This is comparable to the data of a questionnaire for Austrian students in which summer sports were mentioned as the most favorable for them [34]. The offer of leagues, competitions, and day events was only rarely mentioned by the students in the current investigation. Participation offers may also differ in terms of gender, educational, or migration background [49], to which the current data cannot contribute. Contrary to the expectations drawn in the introduction, diversity and inclusion was not made a specific topic for the students.



According to the first research question regarding the concept of school sports trips, this seems, in general, to be highly relevant for the students. Most often the school sports trips were seen as a welcome change from the daily school life and an additional experience. Another mentioned point in the context of relevance was improving the class community, friendships, and having fun together. These social (inclusive) effects of extracurricular PE are very important and common [50]. For many of the students, these events are primarily associated with the social component, and thus social cohesion is a relevant factor, which is not only important in the general educational context [51], but also in school sports trips [50]. The social component of school sports trips was also dominant in the positive experiences, in which students mentioned things that happened during the event, in addition to the physical activity itself, such as games or other social events. The social aspects, such as the time with their friends and the class community, and the peripheral activities are very important to the students, and these points should not be underestimated in the planning. A stable class community and good friendships can therefore play a major role in school sports events and are a prerequisite for many students to participate in them. Spending time with classmates and friends was also mentioned most often in the motives for taking part in school sports events.



It is surprising that the motives and motivations or the personal relevance of these events for most of the students are not only related to the sport or physical activity itself. Designing such events specifically could be a good motivation for all students, irrespective of their interest in sports or physical activity. In this sense, discussing the benefits of school sports trips next to PE should be relevant, as there may well be physical, social, affective, and cognitive effects. In the social domain, there is sufficient evidence to support claims of positive benefits for young people. Importantly, benefits are mediated by environmental and contextual factors such as leadership, the involvement of young people in decision-making, an emphasis on social relationships, and an explicit focus on learning processes [52]. Therefore, a wide range of optional activities should be created, which also loosens up the framework conditions and increases the probability that there is something for every student. In addition, the students should have at least a certain amount of co-decision-making power. To increase this even more, the teacher could ask in advance what activities the students would like to perform and what is disturbing and/or relevant for them, to use this as a foundation for further planning. In the last few years, co-creation is obtaining more and more attention in the context of physical activity [53], and also in the educational context, e.g., in PE [54]. It is also a good way to increase the participation of underrepresented groups or people who are not as physically active as others [55,56]. There is also evidence of the positive effects of cooperative planning in the sense of health promotion [57], as well as in many domains related to physical, social, and psychological variables [58]. The nature of school sports trips can contribute to all this, which is especially important with the limited number of hours of regular PE.



Looking at the values of the students’ statements, it is clear to see that they are very motivated in their own eyes, especially among themselves. Another reason is the interest in the physical activity, which can be seen as two-fold. One the one hand, students who are highly interested in sports and physical activity very much look forward to these events, but the others who are not that interested are questionable. This also shows that a lack of interest in sports and a lack of ability are the commonest reasons for not taking part in these events, followed by financial reasons. Another reason was lack of friendship or homesickness. Thus, all the motives in the positive direction are also barriers in the other direction. Some of these factors cannot be directly influenced by teachers and assistants. However, motivating and committed (PE) teachers can inspire their students and prepare them in the best possible way for such events. In this way, “lack of motivation” could most likely be tackled directly by the teaching staff and the school. This can also be connected to the pedagogic quality of school sports trips, e.g., the attention to concepts such as student orientation or incorporating social values [28]. Thus, educational institutions in teacher education should not only address the design of specific offerings in extracurricular PE, but should also consider the needs of the different students and implement teaching principles during and in preparation of these activities. However, it should be taken into account that, besides PE teachers, other support staff members are also likely to be taking part, including teachers without qualifications in sports or trainers without school-related education [59]. To ensure a pedagogical quality which is more student-oriented could be one way to increase the intrinsic motivation of students [60]. In addition, it is also important to consider the relevance of extracurricular PE in the curriculum or other binding documents [61], and a discussion of PE and extracurricular PE in terms of health-related educational and pedagogical dimensions should be conducted [62].



Regarding the second research question about involvement opportunities for students and their active engagement, a great demand of the students was for their opinion to be included even more. This was mentioned not only related to the trips themselves, but also to the planning process of an activity, which could be used to increase the number of students taking part or the likelihood of having enjoyable moments together. Many students had ideas on how a program could be strengthened or improved. Their interests should be considered, because, with the improvement and expansion of the activity, different interests are also covered, and the motivation of the students might increase. Despite their ideas, students were also skeptical about feedback opportunities related to school sports trips. For them, giving feedback seems very important, but they have the feeling it is not heard that often [63]. As perspectives and preferences on feedback can differ considerably, it seems to be advisable for the teachers to discuss with their class which method to choose before conducting the feedback, or to cover several feedback methods. Especially with feedback, students should not have to fear offending someone with honest information or negative consequences. This commitment should be explained to all students beforehand and then kept. Feedback and participation opportunities should be introduced for all students, irrespective of their background or potential SEN [64]. It might also be important to install basic rules for giving feedback in schools [65]. A little bit is known about how students are dealing with feedback [66], but so far nothing is known about how it is implemented in school sports trips, keeping in mind that giving feedback is a form of participation, involvement, and democratic education. However, it should be clear that students are more comfortable with some methods than with others. Even though most of the students interviewed were in favor of an oral feedback method, this does not have to apply to all learning groups or students. Possible ways to enhance opportunities for students would be a questionnaire or an anonymous feedback box. Other forms of feedback are related to increasing student participation, such as having class representatives and being able to formulate democratic decisions [22,67]. Extracurricular activities in schools can be a good field for democratic education because they offer more room for flexibility and are not directly connected to obligations related to the curriculum [2]. Especially in daily and multi-day school sports trips, implementation should be easily possible with the above-mentioned feedback box or discussion rounds, e.g., during travel or for a get-together after the sport and physical activity. Giving students a voice and increasing participation opportunities will not only help to improve the quality of the activities, but will also benefit the general health and well-being of all students in schools [68,69].



There were a few things with which the students were unhappy. Firstly, the strenuous activity and the focus on performing a lot of sports and physical activities. According to the students, there could be more flexibility in the activities. Other issues were with the accommodation and the food on site, which is improvable, according to the students. There were also a few students who mentioned that they just did not like school sports trips at all. As expected, the restrictions around COVID-19 were also a limiting factor, and one can see the desire in the interviews of many students and the wish to participate in such events again. Moreover, the wish to be more flexible in thinking and finding other (online) opportunities to come together, in order to not lose the valuable social components of these events, was present. Empirical findings related to COVID-19 suggest that it was difficult for the teachers to keep up with the daily business and the implementation of online learning in schools [70], whereas other activities could not take place due to restrictions or inflexibility. Potential effects go along with mental health aspects and the well-being of students [21].



Finally, desired changes or ideas of the students were related to other sports and physical activities. This could be a chance for schools to expand their activities in the context of physical activity and to get in touch with external providers and trainers. Therefore, it is important to connect with voluntary sports clubs or to cooperate closely with sports organizations to increase the likelihood of exciting physical activity offers [71]. All of these ideas are important to obtain more active school communities, in general, and could be a predictor for sports participation outside school [11].




5. Limitations


Due to the nature and procedure of the group interviews, they did not allow an in-depth analysis. Moreover, a group interview setting can have the limitation of not everybody participating, e.g., those struggling with language or speaking. It is possible that some of the students would have said more in an individual interview situation, but it could also be the case that they would not have felt confident in this setting with a researcher they did not know and without their classmates. Therefore, this was a good opportunity to take part in an interview with others, and it seems to be a suitable approach for a first indication on the topic, with a procedure that has been proven to be valid in similar investigations [44]. Considering the potential methodological limitations, further qualitative investigations are recommended.



In the introduction, we addressed the manifold effects of extracurricular physical activities in schools, such as enhancing health-related physical activity, personal development, and social inclusion. Some of these factors were also named by the sample in the current investigation, which gives a first overview on the students’ perspectives. By further drawing on this idea, it would be interesting to research the interaction of the potential effects of school sports trips.



Furthermore, the results cannot be generalized because it was a sample selected by their respective teachers, taken in one region of Austria. The subjective selection could have led to the teachers choosing students that were highly interested in the topic. However, although the sample might be representative for the situation in Austria, in other countries, extracurricular physical activities will be different, and participation opportunities may differ [7]. Still, the option for students to participate and have their choices heard should be a human right, no matter where someone is born or lives [72].




6. Conclusions


The current investigation suggests that the topic of school sports trips is very important for students, and they have a lot of ideas that they want to share. Extracurricular activities can be a good basis to increase students’ involvement and participation in terms of democratic education. In general, school sports trips have great potential in various effects, but more empirical data on extracurricular PE and participation options of students, irrespective of their background, are needed to address the needs of the students, ensure the pedagogical quality, and enable more enjoyable moments in various physical activity contexts in schools.







Author Contributions


Conceptualization, C.K.-B. and J.M.; methodology, C.K.-B. and J.M.; software, J.M.; validation, C.K.-B. and J.M.; formal analysis, J.M.; investigation, J.M.; resources, C.K.-B. and J.M.; data curation, J.M.; writing—original draft preparation, C.K.-B.; writing—review and editing, C.K.-B. and J.M.; visualization, C.K.-B. and J.M.; supervision, C.K.-B.; project administration, C.K.-B. All authors have read and agreed to the published version of the manuscript.




Funding


Open Access Funding by the University of Graz.




Institutional Review Board Statement


The study was conducted in accordance with the Declaration of Helsinki and approved by the Ethics Committee of the University of Graz (39/123/63 ex 20/21, 12 August 2021).




Informed Consent Statement


Informed consent was obtained from all subjects involved in the study.




Data Availability Statement


Data and materials associated with the current study are available from the corresponding author on reasonable request.




Conflicts of Interest


The authors declare no conflict of interest.




References


	



Powers, H.S.; Conway, T.L.; McKenzie, T.L.; Sallis, J.F.; Marshall, S.J. Participation in Extracurricular Physical Activity Programs at Middle Schools. Res. Q. Exerc. Sport 2002, 73, 187–192. [Google Scholar] [CrossRef] [PubMed]

	



Balz, E. Außerunterrichtlicher Schulsport [Extracurricular School Sports]. In Handbuch Schulsport; Fessler, N., Hummel, A., Stibbe, G., Eds.; Hofmann: Schorndorf, Germany, 2010; pp. 373–387. [Google Scholar]

	



Tilp, M.; Scharf, C.; Payer, G.; Presker, M.; Fink, A. Physical Exercise During the Morning School-Break Improves Basic Cognitive Functions. Mind Brain Educ. 2020, 14, 24–31. [Google Scholar] [CrossRef]

	



Spengler, S.; Mess, F.; Woll, A. Sportunterricht Und Außerunterrichtlicher Schulsport in Deutschland Heute: Eine Analyse ausgewählter Strukturdaten [Current State of Physical Education and Extracurricular Sport Activities at German Schools–Analysis of Selected Structural Conditions]. Z. für Soziologie Erzieh. Sozial. 2016, 36, 340–355. [Google Scholar]

	



Neumann, P. Schulsportfeste Gestalten: Bewegungsideen und praktische Anwendungen [Designing School Sports Festivals: Exercise Ideas and Practical Applications]. Sportpädagogik 2006, 30, 52–59. [Google Scholar]

	



Naul, R.; Aschebrock, H.; Niehues, D.; Utesch, T. Germany: Home of Curricular and Extra-Curricular School Sports. In Research on Physical Education and School Sport in Europe; Naul, R., Scheuer, C., Eds.; Meyer & Meyer: Aachen, Germany, 2020; pp. 106–154. [Google Scholar]

	



Marques, A.; Holzweg, M.; Scheuer, C.; Repond, R.M.; Correia, C.; Santo, R.E.; Onofre, M. Extracurricular Sports in European Schools: A Descriptive Study. Int. Sport Stud. 2014, 36, 63–72. [Google Scholar]

	



Naul, R.; Scheuer, C. Research on Physical Education and School Sport in Europe; Meyer & Meyer: Aachen, Germany, 2020. [Google Scholar]

	



Scheuer, C.; Bailey, R. The Active School Concept. In Physical Activity and Sport During the First Ten Years of Life: Multidisciplinary Perspectives; Bailey, R., Agans, J.P., Côté, J., Daly-Smith, A., Tomporowski, P.D., Eds.; Routledge: New York, NY, USA, 2021; pp. 173–187. ISBN 978-0-429-35264-5. [Google Scholar]

	



Bocarro, J.; Kanters, M.A.; Casper, J.; Forrester, S. School Physical Education, Extracurricular Sports, and Lifelong Active Living. J. Teach. Phys. Educ. 2008, 27, 155–166. [Google Scholar] [CrossRef]

	



De Meester, A.; Aelterman, N.; Cardon, G.; De Bourdeaudhuij, I.; Haerens, L. Extracurricular School-Based Sports as a Motivating Vehicle for Sports Participation in Youth: A Cross-Sectional Study. Int. J. Behav. Nutr. Phys. Act. 2014, 11, 48. [Google Scholar] [CrossRef]

	



Pérez-Ordás, R.; Aznar Cebamanos, M.; Nuviala, R.; Nuviala, A. Evaluation of Extracurricular Sports Activities as an Educational Element for Sustainable Development in Educational Institutions. Sustainability 2019, 11, 3474. [Google Scholar] [CrossRef]

	



Bailey, R. Evaluating the Relationship between Physical Education, Sport and Social Inclusion. Educ. Rev. 2005, 57, 71–90. [Google Scholar] [CrossRef]

	



Molinuevo, B.; Bonillo, A.; Pardo, Y.; Doval, E.; Torrubia, R. Participation in Extracurricular Activities and Emotional and Behavioral Adjustment in Middle Childhood in Spanish Boys and Girls. J. Community Psychol. 2010, 38, 842–857. [Google Scholar] [CrossRef]

	



Spengler, S.; Kuritz, A.; Rabel, M.; Mess, F. Are Primary School Children Attending Full-Day School Still Engaged in Sports Clubs? PLoS ONE 2019, 14, e0225220. [Google Scholar] [CrossRef] [PubMed]

	



Chaput, J.-P.; Willumsen, J.; Bull, F.; Chou, R.; Ekelund, U.; Firth, J.; Jago, R.; Ortega, F.B.; Katzmarzyk, P.T. 2020 WHO Guidelines on Physical Activity and Sedentary Behaviour for Children and Adolescents Aged 5–17 Years: Summary of the Evidence. Int. J. Behav. Nutr. Phys. Act. 2020, 17, 141. [Google Scholar] [CrossRef] [PubMed]

	



López-Gil, J.F.; Brazo-Sayavera, J.; de Campos, W.; Yuste Lucas, J.L. Meeting the Physical Activity Recommendations and Its Relationship with Obesity-Related Parameters, Physical Fitness, Screen Time, and Mediterranean Diet in Schoolchildren. Children 2020, 7, 263. [Google Scholar] [CrossRef] [PubMed]

	



Gobbi, E.; Maltagliati, S.; Sarrazin, P.; di Fronso, S.; Colangelo, A.; Cheval, B.; Escriva-Boulley, G.; Tessier, D.; Demirhan, G.; Erturan, G.; et al. Promoting Physical Activity during School Closures Imposed by the First Wave of the COVID-19 Pandemic: Physical Education Teachers’ Behaviors in France, Italy and Turkey. IJERPH 2020, 17, 9431. [Google Scholar] [CrossRef]

	



Frömel, K.; Vašíčková, J.; Skalik, K.; Svozil, Z.; Groffik, D.; Mitáš, J. Physical Activity Recommendations in the Context of New Calls for Change in Physical Education. IJERPH 2021, 18, 1177. [Google Scholar] [CrossRef] [PubMed]

	



Jarnig, G.; Jaunig, J.; van Poppel, M.N.M. Association of COVID-19 Mitigation Measures with Changes in Cardiorespiratory Fitness and Body Mass Index Among Children Aged 7 to 10 Years in Austria. JAMA Netw Open 2021, 4, e2121675. [Google Scholar] [CrossRef]

	



LaForge-MacKenzie, K.; Tombeau Cost, K.; Tsujimoto, K.C.; Crosbie, J.; Charach, A.; Anagnostou, E.; Birken, C.S.; Monga, S.; Kelley, E.; Burton, C.L.; et al. Participating in Extracurricular Activities and School Sports during the COVID-19 Pandemic: Associations with Child and Youth Mental Health. Front. Sport. Act. Living 2022, 4, 936041. [Google Scholar] [CrossRef] [PubMed]

	



Gamsjäger, M.; Langer, R. Democracy Learning as Failing Template for Establishing Student Participation for School Improvement: A Participatory Case Study within a Secondary School. Res. Educ. 2019, 103, 68–84. [Google Scholar] [CrossRef]

	



Dewey, J. Democracy and Education: An Introduction to the Philosophy of Education; MacMillan: New York, NY, USA, 1916. [Google Scholar]

	



Shepard, N.M. Democracy in Physical Education: A Study of the Implications for Educating for Democracy through Physical Education; Educat, D., Ed.; New York University: Ann Arbor, MI, USA, 1953. [Google Scholar]

	



Christesen, P. Sport and Democracy in the Ancient and Modern Worlds, 1st ed.; Cambridge University Press: Cambridge, UK, 2012; ISBN 978-0-511-99850-8. [Google Scholar]

	



Brooks, F.; Magnusson, J. Taking Part Counts: Adolescents’ Experiences of the Transition from Inactivity to Active Participation in School-Based Physical Education. Health Educ. Res. 2006, 21, 872–883. [Google Scholar] [CrossRef] [PubMed]

	



Bindel, T.; Helmvoigt, B.; Ruin, S. Partizipation im Schulsport: Kaum hinterfragter Anspruch mit voraussetzungsreicher Umsetzung [Participation in Physical Education: A Hardly Questioned Demand in Need of Many Prerequisites]. Sportunterricht 2019, 68, 243–247. [Google Scholar] [CrossRef]

	



Meier, S.; Ruin, S. Schülerorientierung – (Auch) ein zentrales Anliegen im inklusiven Sportunterricht⁈ [Student Orientation–(Also) a Central Concern in Inclusive Physical Education⁈]. Beweg. Sport 2019, 73, 25–31. [Google Scholar]

	



Jenssen, A.R. Inclusion and Democratic Values in Physical Education. Assoc. Teach. Educ. Eur. 2018, 42, 206–219. [Google Scholar]

	



Giese, M.; Ruin, S.; Baumgärtner, J.; Haegele, J.A. “… and after That Came Me”. Subjective Constructions of Social Hierarchy in Physical Education Classes among Youth with Visual Impairments in Germany. IJERPH 2021, 18, 10946. [Google Scholar] [CrossRef]

	



Ruin, S.; Giese, M.; Haegele, J.A. Fear or Freedom? Visually Impaired Students’ Ambivalent Perspectives on Physical Education. Br. J. Vis. Impair. 2021, 39, 20–30. [Google Scholar] [CrossRef]

	



Tippl, H. Inclusive Sports in Styrian Schools. In Promoting Change through Action Research; Rauch, F., Schuster, A., Stern, T., Pribila, M., Townsend, A., Eds.; SensePublishers: Rotterdam, The Netherlands, 2014; pp. 23–34. ISBN 978-94-6209-803-9. [Google Scholar]

	



Kreinbucher-Bekerle, C.; Kalcher, M.; Gasteiger-Klicpera, B. Die Teilnahme an bewegungsbezogenen Schulfahrten von Schülerinnen und Schülern mit Beeinträchtigungen aus Elternperspektive [The Participation in Exercise-Related School Trips of Students with Disabilities from Parents’ View]. Z. für Sport. Forsch. 2021, 9, 24–38. [Google Scholar]

	



Kreinbucher-Bekerle, C. Bewegungsbezogene Schulfahrten aus Schüler*innen-Perspektive: Ergebnisse einer Fragebogenstudie in der Sekundarstufe [Physical Activity-Related School Trips from a Student’s Perspective: Results of a Questionnaire Study in Secondary Schools]. Beweg. Sport 2022, 76, 13–17. [Google Scholar]

	



McKay, C.; Block, M.; Park, J.Y. The Impact of Paralympic School Day on Student Attitudes Toward Inclusion in Physical Education. Adapt. Phys. Act. Q. 2015, 32, 331–348. [Google Scholar] [CrossRef]

	



McKay, C.; Haegele, J.; Block, M. Lessons Learned from Paralympic School Day: Reflections from the Students. Eur. Phys. Educ. Rev. 2019, 25, 745–760. [Google Scholar] [CrossRef]

	



Roult, R.; Brunet, I.; Belley-Ranger, É.; Carbonneau, H.; Fortier, J. Inclusive Sporting Events in Schools for Youth with Disabilities in Quebec: Social, Educational, and Experiential Roles of These Activities According to the Interviewed Practitioners. SAGE Open 2015, 5, 215824401560469. [Google Scholar] [CrossRef]

	



Brittain, I. The Role of Schools in Constructing Self-perceptions of Sport and Physical Education in Relation to People with Disabilities. Sport Educ. Soc. 2004, 9, 75–94. [Google Scholar] [CrossRef]

	



Pocock, T.; Miyahara, M. Inclusion of Students with Disability in Physical Education: A Qualitative Meta-Analysis. Int. J. Incl. Educ. 2018, 22, 751–766. [Google Scholar] [CrossRef]

	



Haycock, D.; Smith, A. Still ‘More of the Same for the More Able?’ Including Young Disabled People and Pupils with Special Educational Needs in Extra-Curricular Physical Education. Sport Educ. Soc. 2011, 16, 507–526. [Google Scholar] [CrossRef]

	



Marron, S.; Murphy, F.; Pitsia, V.; Scheuer, C. Inclusion in Physical Education in Primary Schools in Europe through the Lens of an Erasmus+ Partnership. Education 3-13 2021, 1–16. [Google Scholar] [CrossRef]

	



Bešić, E. Intersectionality: A Pathway towards Inclusive Education? Prospects 2020, 49, 111–122. [Google Scholar] [CrossRef]

	



Kim, M.; Jung, J.; Yun, J. Prevalence of School-Based Extracurricular Sport and Physical Activity Participation among Children with Disabilities. Int. J. Disabil. Dev. Educ. 2022, 1–12. [Google Scholar] [CrossRef]

	



Ruin, S.; Meier, S. Fragt doch mal uns!: Potenziale und Herausforderungen im inklusiven Sportunterricht aus Schülerperspektive [Ask Us!: Potentials and Challenges in Inclusive Physical Education from a Student’s Perspective]. Leipz. Sportwiss. Beiträge 2018, 59, 67–87. [Google Scholar]

	



Twomey, M.; Carroll, C. Seen and Heard: Exploring Participation, Engagement and Voice for Children with Disabilities; Peter Lang: Oxford, UK, 2018; ISBN 978-1-78707-518-4. [Google Scholar]

	



Hamel, N. Social Participation of Students with a Migration Background—A Comparative Analysis of the Beginning and End of a School Year in German Primary Schools. Front. Educ. 2022, 7, 764514. [Google Scholar] [CrossRef]

	



Adler, K.; Salanterä, S.; Zumstein-Shaha, M. Focus Group Interviews in Child, Youth, and Parent Research: An Integrative Literature Review. Int. J. Qual. Methods 2019, 18, 160940691988727. [Google Scholar] [CrossRef]

	



Kuckartz, U. Qualitative Text Analysis: A Guide to Methods, Practice & Using Software; SAGE Publications Ltd.: London, UK, 2014; ISBN 978-1-4462-6774-5. [Google Scholar]

	



Smith, A.; Thurston, M.; Green, K.; Lamb, K. Young People’s Participation in Extracurricular Physical Education: A Study of 15—16 Year Olds in North-West England and North-East Wales. Eur. Phys. Educ. Rev. 2007, 13, 339–368. [Google Scholar] [CrossRef]

	



Reuker, S. Sozialerzieherische Wirkungen schulischer Bewegungsangebote: Eine empirische Studie zu erlebnispädagogischen Schulfahrten [Social educational effects of exercise in the school curriculum: An empirical study on school trips as an educational experience]. Sportwiss 2009, 39, 330–338. [Google Scholar] [CrossRef]

	



Oder, E. The Social Cohesion Role of Educational Organizations: Primary and Secondary Schools. Peabody J. Educ. 2005, 80, 78–88. [Google Scholar] [CrossRef]

	



Bailey, R.; Armour, K.; Kirk, D.; Jess, M.; Pickup, I.; Sandford, R. BERA Physical Education and Sport P The Educational Benefits Claimed for Physical Education and School Sport: An Academic Review. Res. Pap. Educ. 2009, 24, 1–27. [Google Scholar] [CrossRef]

	



Popp, J.; Grüne, E.; Carl, J.; Semrau, J.; Pfeifer, K. Co-Creating Physical Activity Interventions: A Mixed Methods Evaluation Approach. Health Res. Policy Syst. 2021, 19, 37. [Google Scholar] [CrossRef]

	



Verloigne, M.; Altenburg, T.; Chinapaw, M.; Chastin, S.; Cardon, G.; De Bourdeaudhuij, I. Using a Co-Creational Approach to Develop, Implement and Evaluate an Intervention to Promote Physical Activity in Adolescent Girls from Vocational and Technical Schools: A Case Control Study. IJERPH 2017, 14, 862. [Google Scholar] [CrossRef] [PubMed]

	



Corr, M.; Murtagh, E. ‘No One Ever Asked Us’: A Feasibility Study Assessing the Co-Creation of a Physical Activity Programme with Adolescent Girls. Glob. Health Promot. 2020, 27, 34–43. [Google Scholar] [CrossRef] [PubMed]

	



O’Reilly, M.; Wiltshire, G.; Kiyimba, N.; Harrington, D. “Is Everybody Comfortable?” Thinking Through Co-Design Approaches to Better Support Girls’ Physical Activity in Schools. Qual. Res. Sport Exerc. Health 2022, 15, 248–263. [Google Scholar] [CrossRef]

	



Gelius, P.C.; Jansen, M.; King, A.C. Cooperative Planning and Its Utilization in German Physical Activity Promotion: A Brief Introduction. Health Promot. Int. 2021, 36, ii1–ii7. [Google Scholar] [CrossRef]

	



Sommer, R.; Linder, S.; Ziemainz, H.; Gelius, P. Key Performance Indicators of Cooperative Planning Processes: Case Study Results from German Sport Science and Physical Activity Promotion Projects. Ger. J. Exerc. Sport Res. 2022, 52, 24–38. [Google Scholar] [CrossRef]

	



Kohake, K.; Richartz, A.; Maier, J. Measuring Pedagogical Quality in Children’s Sports: Validity and Reliability of the Classroom Assessment Scoring System K–3 in Extracurricular Sports Training. Ger. J. Exerc. Sport Res. 2023, 53, 47–58. [Google Scholar] [CrossRef]

	



Ryan, R.M.; Deci, E.L. Self-Determination Theory and the Facilitation of Intrinsic Motivation, Social Development, and Well-Being. American Psychologist 2000, 55, 68–78. [Google Scholar] [CrossRef] [PubMed]

	



Kreinbucher-Bekerle, C. Außerunterrichtlicher Schulsport in aktuell gültigen Bildungslehrplänen [Sport Activities Beyond Regular Physical Education Classes Considered in Current Curricula]. Sportunterricht 2022, 71, 2–7. [Google Scholar] [CrossRef]

	



Strobl, H.; Ptack, K.; Töpfer, C.; Sygusch, R.; Tittlbach, S. Effects of a Participatory School-Based Intervention on Students’ Health-Related Knowledge and Understanding. Front. Public Health 2020, 8, 122. [Google Scholar] [CrossRef]

	



Scanlon, L. ‘Why Didn’t They Ask Me?’: Student Perspectives on a School Improvement Initiative. Improv. Sch. 2012, 15, 185–197. [Google Scholar] [CrossRef]

	



Hesjedal, E. Educational Psychology Counsellors’ Views about Children’s Participation in Educational Decision-Making: A Thematic Analysis. Int. J. Child. Rights 2021, 29, 640–661. [Google Scholar] [CrossRef]

	



Rollett, W.; Bijlsma, H.; Röhl, S. Student Feedback on Teaching in Schools: Using Student Perceptions for the Development of Teaching and Teachers; Springer International Publishing: Cham, Switzerland, 2021; ISBN 978-3-030-75149-4. [Google Scholar]

	



Brooks, C.; Huang, Y.; Hattie, J.; Carroll, A.; Burton, R. What Is My Next Step? School Students’ Perceptions of Feedback. Front. Educ. 2019, 4, 96. [Google Scholar] [CrossRef]

	



Kahne, J.; Westheimer, J. Teaching Democracy: What Schools Need to Do. Phi Delta Kappan 2003, 85, 34–66. [Google Scholar] [CrossRef]

	



Anderson, D.L.; Graham, A.P. Improving Student Wellbeing: Having a Say at School. Sch. Eff. Sch. Improv. 2016, 27, 348–366. [Google Scholar] [CrossRef]

	



John-Akinola, Y.O.; Nic-Gabhainn, S. Children’s Participation in School: A Cross-Sectional Study of the Relationship between School Environments, Participation and Health and Well-Being Outcomes. BMC Public Health 2014, 14, 964. [Google Scholar] [CrossRef] [PubMed]

	



Adedoyin, O.B.; Soykan, E. Covid-19 Pandemic and Online Learning: The Challenges and Opportunities. Interact. Learn. Environ. 2023, 31, 863–875. [Google Scholar] [CrossRef]

	



Naul, R.; Utesch, T.; Niehues, D. Linking Physical Education with Local Sport Organizations: Implementation of an “Active School Community”. Eur. J. Phys. Educ. Sport Sci. 2018, 4, 1–27. [Google Scholar] [CrossRef]

	



Shier, H. Pathways to Participation: Openings, Opportunities and Obligations. Child. Soc. 2001, 15, 107–117. [Google Scholar] [CrossRef]








[image: Children 10 00709 g001 550] 





Figure 1. Overview of the students’ answers to the topic of the personal relevance of school sports trips. 
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Table 1. Overview of the participating students and their sociodemographic data, according to the interviews.






Table 1. Overview of the participating students and their sociodemographic data, according to the interviews.





	
Student

	
Age

	
Gender

	
Migration

Background

	
SEN






	
A1

	
14

	
M

	

	




	
A2

	
15

	
M

	

	




	
A3

	
14

	
M

	

	




	
B1

	
15

	
M

	

	




	
B2

	
13

	
F

	

	




	
B3

	
15

	
F

	
parent

	
X




	
C1

	
15

	
M

	

	
X




	
C2

	
15

	
M

	
parent

	




	
C3

	
14

	
M

	

	




	
D1

	
13

	
M

	

	




	
D2

	
13

	
F




	
D3

	
13

	
M




	
D4

	
13

	
F




	
E1

	
14

	
F

	
self

	




	
E2

	
14

	
M

	
self

	
X




	
E3

	
12

	
F

	

	
X




	
F1

	
13

	
M

	
self

	




	
F2

	
13

	
M




	
F3

	
13

	
M




	
G1

	
14

	
F

	
parent

	
X




	
G2

	
13

	
M




	
G3

	
13

	
M




	
H1

	
15

	
F

	
parent

	




	
H2

	
13

	
F

	




	
H3

	
14

	
F

	
parent




	
I1

	
13

	
M

	

	




	
I2

	
14

	
M

	

	




	
I3

	
14

	
M

	
parent

	




	
I4

	
13

	
F

	
parent

	
X




	
J1

	
14

	
F

	

	




	
J2

	
14

	
M

	




	
J3

	
14

	
M

	
parent




	
J4

	
14

	
M

	
parent




	
K1

	
15

	
M

	

	




	
K2

	
16

	
M

	
self




	
K3

	
14

	
M

	
parent




	
L1

	
16

	
F

	

	




	
L2

	
14

	
M




	
L3

	
13

	
M




	
L4

	
14

	
M




	
M1

	
15

	
F

	
parent

	




	
M2

	
14

	
F

	
self

	




	
M3

	
14

	
M

	
self

	




	
M4

	
14

	
M

	
self

	
X




	
N1

	
14

	
F

	

	




	
N2

	
15

	
F

	
parent

	




	
N3

	
15

	
F

	
self








SEN = special educational needs. F = female. M = male. Note: The number of the interview is indicated by a letter (A)–(N), whereas the numbers (1)–(4) serve to distinguish the students in the interviews.
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