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Abstract: European identity among youth remains under-studied despite having the potential to
promote inclusive benefits. Through a rapid evidence assessment (REA), this paper addresses
two aims. First, it synthesises definitions of European identity among children, adolescents and
young adults through thematic analysis, and summarises measurements. Second, it summarises the
constructs associated with European identity among youth, providing a broad overview of existing
research. Based on thematic analysis, European identity is operationally defined as a complex identity
with which youth may choose to identify, uniting people based on a diverse range of factors but
acknowledging the diversity of national roots and, in turn, affording benefits due to the sense of
belonging it provides. School-based interventions and curricula, knowledge about Europe and the
EU, political trust, benefits of the EU, and cross-border experiences, along with enhanced intergroup
attitudes and civic engagement, are associated with stronger European identification. Avenues
for future research are identified, including the need for a developmentally appropriate measure
of European identity, the investigation of its relationship with other constructs, and exploring the
potential of curricular interventions to promote the inclusive aspects of European identity on a
national scale, particularly among younger pupils.

Keywords: European identity; youth; children; adolescents; young adults; intergroup relations; civic
engagement; superordinate identification

1. Introduction

In an increasingly globalised world, a host of higher-order, or superordinate, identities
are becoming more and more relevant. These broad group memberships have the potential
to promote inclusive benefits as they can encompass a diverse range of individuals and
groups [1]. This is particularly relevant among youth, a cohort upon whom intervention to
promote more inclusivity can be particularly effective, as any biases that they hold are not
yet deeply rooted in their thinking [2]. However, the intricacies of superordinate identities,
such as European identity, are yet to be fully understood. The first step in developing a
cohesive understanding of any phenomenon and identifying avenues for further research
is to synthesise what is known. Using a rapid evidence assessment (REA) [3,4], this paper
summarises how European identity among youth is defined and measured, along with
the constructs associated with it. This approach provides novel insights into research on
European identity in children and young people and highlights avenues for future research.

European identity is studied across several disciplines, and how it is defined varies [5].
Across areas such as social psychology, politics and sociology, authors typically consider
European identity in relation to national identity [6] and refer to emotional and cognitive
dimensions [7,8], political and cultural aspects [9], and belonging to a superordinate
group [8,10,11]. Broadly, European identity pertains to a sense of attachment to Europe
and the European community, involving social, political, and psychological factors [5,6,12].
However, precisely how European identity is conceptualised varies, prompting claims
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of a vague [12] and ill-defined [13] construct. A study that synthesises what researchers
consider to be the core components of European identity, particularly in youth, is crucial to
creating a more comprehensive understanding of European identity.

European identity in youth may yield individual and social benefits. The Common
Ingroup Identity Model asserts that intergroup bias can be reduced by prompting individ-
uals to recategorise themselves and others into one unifying group (e.g., Europeans) [1].
Supporting this idea, stronger European identities are associated with more positive atti-
tudes towards immigrants among young adults [14], prosocial (i.e., helping) behaviours
towards conflict rivals among 7–11 year-olds in post-accord societies [15], and solidarity
with other European member states among adults [16]. Moreover, social identity is a key
source of young people’s sense of belonging [17]. Belonging, in turn, is crucial to their
wellbeing [18] and educational achievement [19]; identifying with a particularly broad
group (e.g., Europeans) could feasibly bolster these positive outcomes. Finally, because
European identity is primarily a civic identity [20], it is likely to be associated with civic
behaviours, which are key to sustaining democracy [21]. Thus, European identity has the
potential to promote individual and social benefits; however, we also consider whether
there are risks associated with identification at this superordinate level.

The construction of any social identity necessarily entails the construction of an out-
group, which, under certain circumstances, may be the subject of derogation and discrimi-
nation [17]. This possibility is reflected in long-standing concerns about a Europe which
benefits those within its boundaries but within which negative attitudes and exclusionary
policies are targeted towards those outside these borders [20]. Moreover, the ever-shifting
nature of EU borders means that it is sometimes unclear who is or is not European (e.g.,
individuals from countries that have left the EU, such as the UK, or which are engaged in
the EU accession process, such as Ukraine, Turkey or the Western Balkans) [20]. Individuals
in these contexts may or may not feel European, and may or may not be perceived as
European by others, which can have consequences for intergroup attitudes and relations.
When considering the inclusive and civic potential of European identity, it is also important
to consider these potential pitfalls.

When considering how to harness the benefits associated with European identity,
a focus on youth is particularly advantageous, as European identity and intergroup bi-
ases are under development in this cohort. European identity develops between ages
7 and 11 [22] and crystallises in adolescence (ages 12–18) and young adulthood (ages
18–25) [7,23]. Moreover, outgroup prejudice typically begins to emerge at around age 7,
with intergroup attitudes and biases evolving across middle childhood (i.e., ages 7–12) [17]
and adolescence [24]. As identities, intergroup biases and political identities are in a state of
development during childhood, adolescence and young adulthood, these factors have not
yet become deeply entrenched in young people’s thinking and are thus more susceptible
to change [2,24]; such change is more difficult to achieve among adults [24]. Thus, under-
standing European identity and its correlates during these key developmental periods can
inform interventions that may have a greater impact than interventions among adults. De-
spite this empirical relevance, youth are an under-studied cohort in the European identity
literature [15,25,26]. Summarising what is currently known about European identity among
youth is crucial to the identification of avenues for further research and the development
of interventions.

To our knowledge, only one paper has synthesised qualitative studies on this topic,
specifically on university students’ perceptions of European identity [27]. This qualitative
evidence synthesis found that proficiency in foreign languages, transnational travel experi-
ences, and educational interventions were associated with stronger European identification
among university students [27]. The current study builds upon these findings in two ways
to investigate how European identity is described and measured among youth. First, it
expands the scope to include both qualitative and quantitative studies. Second, it extends
the ages to include children, adolescents, and young adults.
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Rapid evidence assessments (REAs) use a systematic process to provide an overview
of evidence on a discrete topic [4]. The present study employs an REA to address two aims.
First, to address the lack of consensus around the definition of European identity [12,25],
existing measurements and definitions are synthesised through thematic analysis [28].
Second, to gain a better understanding of European identity among youth, the constructs
associated with it are identified and discussed.

2. Materials and Methods

This REA was preregistered on OSF at https://osf.io/ycnrg (accessed on 1 July 2024).

2.1. Inclusion and Exclusion Criteria

Based on the aims of this REA, inclusion and exclusion criteria were developed, which
guided each stage of the review process. Studies were excluded if they did not meet the
below criteria:

1. Participants were aged between 4 and 25 years, encompassing the period from just
before the beginning of middle childhood, to the end of young adulthood. Thus,
studies covering a range of key developmental stages could be included [22,29]. An
inclusive approach was employed; if the majority of participants were aged between
4 and 25 [30,31], or if one of the groups of participants fell within the target age
range [32], studies were included.

2. Studies measured individuals’ European identities, sense of European “belonging-
ness”, identification with Europe, or attachment to Europe; for example, studies measur-
ing national identity in a European context but not European identity were excluded.

3. Studies involved empirical research.
4. Studies involved the self-report of 4–25-year-olds or adults (e.g., parents, teachers)

reporting on 4–25-year-olds in their care.
5. Studies were written in English.

2.2. Search Strategy

To synthesise the systematic review process, a common REA strategy of imposing
restrictions on literature searches [3] was adopted.

First, search results were filtered to include the top ten journals (based on their
SCImago Journal Rankings) [33] in relevant disciplines (i.e., psychology, politics, soci-
ology, education, and economics) [34]. If one of the ten highest-ranked journals in the
2021 SJR did not feature articles relevant to the search (e.g., “American Economic Journal:
Macroeconomics”), the next highest journal in the list was included (Appendix A).

Second, search results were filtered to include articles published in a list of European
journals. This list was generated by searching Web of Science’s journal coverage list for
“European journal of” and applying a range of filters (Appendix B). In total, 183 journal
titles were generated, of which a subset of 66 were considered potentially relevant (e.g., the
“European Actuarial Journal” was excluded as not relevant; Appendix C). To cross-check
relevance within a discipline, a second independent search was conducted using the same
filter (“European Journal of”) in PsycINFO. The two lists of potentially relevant journals
were compared. The PsycINFO search yielded a list of 45 journals, of which 11 were
judged by the researchers to be potentially relevant. Each of the 11 journals identified in
the cross-check also appeared in the list of Web of Science journals; therefore, the Web
of Science list was considered sufficient, and the 66 journals within it were included in
subsequent screening phases.

A systematic search for papers published in relevant journals was conducted on the
Web of Science platform. Titles and abstracts of articles were searched for terms related to
the target age range of participants (Child* OR adoles* OR youth* OR teen* OR juvenile
OR young adult* OR emerging adult* OR minor OR kid) and European identity (European
Identity OR European Identification).

https://osf.io/ycnrg
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2.3. Screening and Data Extraction

The search yielded 79 references, which were exported to Covidence systematic review
software (www.covidence.org (accessed on 1 July 2024)). Each stage of the screening and
data extraction process is represented in Figure 1.
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Two independent reviewers completed the title and abstract screening. Reviewer 1
(first author) screened 100% of the papers, while Reviewer 2 (second author) screened
20%. This resulted in a Cohen’s Kappa of 0.89, indicating strong inter-rater reliability [35].
Disagreements arose from varying levels of certainty regarding the age of participants
and were discussed before being resolved by Reviewer 1. At this stage, 64 papers were
excluded, as they did not meet the inclusion criteria outlined above.

Fifteen studies were subject to full-text screening; both reviewers screened 100%
of the studies. Cohen’s Kappa was 0.67, indicating moderate inter-rater reliability [35].
Disagreements were discussed and resolved. Four studies were excluded, as they did not
measure European identity, were not written in English, or were not empirical studies.

The final 11 papers were extracted by Reviewer 1, following an extraction tem-
plate that included (1) study characteristics, (2) participants, (3) methods, and (4) results
(Appendix D).

2.4. Quality Appraisal

The Joanna Briggs Institute Checklist for Analytical Cross-Sectional Studies [36] and
Critical Appraisal Skills Programme checklist for systematic reviews [37] were consulted
to identify three potential threats to study quality: ethical issues, selection bias, and lack
of methodological rigour (Appendix E). All papers were rated based on their risk of bias
in these domains, and deemed to be of sufficient quality to be included in the analysis,
though Reviewer 1 marked ethical concerns as “unsure” for 9 studies, largely due to a lack
of reporting on how ethics was considered or ethical approval obtained.

2.5. Evidence Synthesis

The 11 included papers were analysed using thematic analysis [28], guided by the first
aim of this REA: to summarise how European identity is conceptualised and defined by
researchers. The analytic approach selected followed Braun and Clarke’s six-step approach

www.covidence.org
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to thematic analysis [28,38,39]. Analysis was guided by a critical realist epistemology,
assuming that there is an objective reality, but one which is understood and interpreted dif-
ferently by those who inhabit it [28,40]. Thus, in the present thematic analysis, researchers’
understandings of European identity were understood to be constructed by them, but
within the constraints of existing scientific theory and political and social structures (e.g.,
the EU). Thematic analysis, as a theoretically flexible analytic method, was an appropriate
analysis technique to use within a critical realist framework [28]. A blend of inductive
and deductive coding techniques was used, with mainly semantic (i.e., surface-level) infer-
ences made and assuming a relatively straightforward relationship between language and
meaning [28].

Papers were read several times for familiarisation, and preliminary codes were noted.
A dynamic process of re-naming and refining codes into meaningful groups was instigated,
and preliminary themes were constructed. As early thematic maps were designed and
refined, some codes became themes, some themes collapsed into each other, and the
relationship between codes and themes was considered. When a final thematic map
(Figure 2) was generated, themes were defined and named.
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The preregistration stated that the second and third aims of the study were to synthe-
sise (a) the predictors and (b) the outcomes of European identity. However, the majority
of the studies included in the review were cross-sectional or qualitative; thus, causality
could not be inferred from their findings. These aims were therefore collapsed into one,
more appropriate aim: to synthesise some of the constructs which are associated with
European identity.

3. Results
3.1. Study Characteristics

The REA identified 11 empirical studies investigating European identity and the
constructs associated with it in children and young people, reporting on data from 24 of
the 27 EU member states (all member states except Croatia, France and Romania) and the
United Kingdom. Articles were published in journals in psychology (n = 4), politics (n = 2),
sociology (n = 3) and education (n = 2). The study characteristics are depicted in Table 1;
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noteworthy are the observations that several studies did not report on some or multiple
characteristics (e.g., participant recruitment), that most studies had more female than male
participants, and that only one study focused on participants below 12 years of age.

Table 1. Characteristics of the studies included in the REA.

Characteristic n Studies
a b c d e f g h i j k

Participants
Participant Recruitment

Through School/University 7 X X X X X X X
Online 3 X X X

Not Reported 1 X
Age

Children (0–12) 1 X
Adolescents (12–18) 10 X X X X X X X X X X
Young adults (18–25) 5 X X X X X

25+ 5 X X X X
Sex

Majority Male 1 X
Majority Female 6 X X X X X X

Equal Balance 1 X
Not reported 4 X X X X

Sample size
<100 3 X X X

<1000 4 X X X X
<10,000 2 X X
>10,000 2 X X

Not reported 2 X X
Methods

Study design
Qualitative 5 X X X X

Correlational 5 X X X X X
Longitudinal 1 X

Method of data collection
Individual interview/focus group 4 X X X X

Survey/questionnaire 9 X X X X X X X X X
Written dialogues 1 X

Participatory art programme 1 X
Note. Text in bold denotes the type of study characteristic; text in italics denotes the study characteristic. An X
indicates that a particular characteristic is present in a study. Letters a–k denote the studies included in the review,
as follows: a = [41]; b = [30]; c = [42]; d = [43]; e = [44]; f = [45]; g = [46]; h = [31]; i = [47]; j = [48]; k = [32].

3.2. Defining and Measuring European Identity

During the thematic analysis of definitions of European identity, a set of four distinct
but interlinking themes (complexity, adopted by choice, belonging and commonality while
acknowledging diversity) was constructed (Figure 2).

Across papers, the complexity associated with European identity was discussed. Some
papers directly alluded to the intricacy and intangibility of European identity [30,44]. In
others, it became evident that a consistent scale or tool to measure European identity among
youth was not in use (see Appendix F for a list of scales). Despite this variability, when
measuring European identity, quantitative studies focused on the strength of participants’
European identification, pride, and “feeling” part of Europe, tapping into the belonging
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dimension of European identity. Qualitative studies were more diverse, exploring per-
ceptions of and knowledge about Europe [30,32,42,43], European symbols [44], feelings of
belonging, and the strength of identity [43]. However, what is clear and widely acknowl-
edged [30] is that none of the methods currently in use are likely to capture all dimensions
of European identity among youth. Complexity permeates the remaining themes.

When discussing youth European identity, the authors described a general feeling
of belonging, which is fundamental to identification as European [41,44]. The authors
conceptualised European identity as a sense of solidarity [32,41,44] with “a European
community of citizens” ([43] p. 129). They discussed belonging in terms of youth feeling
part of Europe and the EU [41,42,48] and their attitudes and feelings about Europe and
the EU [30,32,42,43]. However, there were discrepancies in how these latter domains were
considered. While some studies measured belonging to both Europe and the EU to tap
into European identity [44,47], Brummer et al. (2022) separated the two, focusing solely
on feeling a part of Europe. Similarly, some authors argued that young people’s attitudes
towards Europe and the EU are distinct from their European identities, as the former are
purely cognitive, while the latter also have an emotional aspect [48], while others frame
attitudes as one substantive element of European identity [30,42,43]. These discrepancies
reflect the lack of a formal definition of European identity in the existing literature.

European identity is adopted by choice by children and young people; authors referred
to youths’ “self-identification as European” ([47], p. 651). Researchers agree that youth are
not only aware of their group membership [48], but this membership is also constructed
and performed [43], “constantly and collectively created, reconstituted, or combined”
([41], p. 181). Young people then chose to adopt this identity into their self-concept volun-
tarily (though, as is discussed later, this may only be possible when they feel that Europe is
an accessible category to them).

Finally, the authors discussed how young people’s European identity was based on
commonality with fellow Europeans, while acknowledging the diversity among them. Euro-
pean identity is a superordinate category encompassing a variety of national groups with
differing histories, cultures and languages [46]. However, these groups share commonali-
ties as Europeans. Researchers have discussed European identity as being grounded in a
common culture, history, and geography, describing it as a “birth-right” and linked with
“place-belongingness”, or emotional ties to a particular location ([44], pp. 441, 443). Several
papers alluded to young Europeans’ shared desires, “the feeling that the EU truly repre-
sents [people’s] common interests” underpinning European identification ([48], p. 127).
European youth also share a political identity, with European identification conceptualised
as a manifestation of young people’s “commitment as European citizens” ([31], p. 324) and
“the inclusion of the European policy level in [their] social identity” ([48], p. 127).

3.3. Constructs Associated with European Identity

The second aim of this study was to summarise the constructs that were associated with
European identity among youth. Across the studies included in this REA, these included
minority status, socioeconomic status, age, sex, intergroup attitudes, educational curricula,
knowledge about Europe and the EU, political trust, the benefits of EU membership, and
civic engagement. A list of the measures used for each variable is included in Appendix G.

3.3.1. Which Young People Identify with Europe?

According to the thematic analysis of definitions, belonging was a core component
of European identification, and youth adopted European identities by choice. However,
the degree to which young people identified as European varied based on a number
of sociodemographic variables. Minority-group status, socioeconomic status and the
associated opportunities, age and sex were related to how much youth identified with
Europe, though with varying levels of consistency.

The degree to which members of minority groups identified with Europe was consid-
ered across four papers, which, in combination, suggest that the degree to which minority
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youth can identify with Europe depends on local and contextual factors. In one qualitative
study, 16–24-year-old members of ethnic minority groups (i.e., Russians, Belarusians and
Poles) in Lithuania had varying levels of European identification. Complex considerations
regarding the economic implications of EU membership, fears about a loss of cultural
diversity in Europe, and perceived cultural commonality with citizens of other European
countries tempered their identification (or lack thereof) with Europe [32]. Other qualitative
enquiries suggest that Turkish 15-year-olds in England and Germany were more likely to
identify with Europe when it was defined by schools as based on multiculturalism and
explicitly inclusive of Turkey, rather than based on Whiteness and Christianity; moreover,
local levels of interethnic conflict made it difficult for them to identify with their host
nation and with Europe [42,43]. In Belgium, Turkish and Moroccan youth aged 16–19
had similar levels of European identification to their Western European counterparts [41].
These studies provide promising evidence that European identity can encompass a range
of ethnic, religious and cultural groups from within and outside the EU; however, who this
identity feels accessible to may vary based on the national and local context.

Socioeconomic status was another important correlate, with youth from higher socioe-
conomic backgrounds identifying more strongly with Europe [42,43,45,47]. In these studies,
it was suggested that this could be because wealth affords opportunities to travel across
Europe, participate in the European community, and learn about other countries within
Europe [42,43,45,47]. Indeed, transnational experiences through short- and long-term
cross-border travel [31] and friendships with individuals in other European countries [47]
were positively associated with European identity for 14–30 year-olds in countries across
the EU. Thus, European identity may be a more accessible category for youth in higher
socioeconomic groups, who can more easily avail of the benefits of European membership
(e.g., cross-border travel).

Findings pertaining to the link between European identity and other demographic
variables were less clear. For example, while youth identified more strongly as European
than older adults [32], there was variation in whether older [32,46,47] or younger [45]
youth had stronger European identities. Similarly, findings for sex varied. While female
participants identified more strongly as European than male participants in one study [48],
another showed that this was only the case for minority-group girls [41]. Another study
still showed no significant effect of sex on identification, although boys had higher levels
of trust in and more opinions about, the EU [47]. A final study showed that while more
female participants identified solely as European, more male participants had dual national
and European identities [46]. Thus, findings regarding age and sex are varied and complex,
preventing any meaningful conclusions from being drawn.

3.3.2. The Role of Education

Seven of the eleven studies in our sample recruited participants from schools and
universities, so it is unsurprising that several assessed the relationship between school
curricula and European identity. Cementing the idea that the degree to which minority
youth identify with Europe depends on contextual factors, several studies in the REA
considered school curricula in relation to minority youths’ European identification. In a
qualitative study, 15-year-old Turkish students in a German school that adopted a broad,
“Multicultural European” ethos endorsed hybrid national-European identities. In contrast,
minority students in schools with more Eurocentric or nationally framed curricula, which
discussed Europeanness in terms of (Western) Europe’s predominantly white, Christian
origins, were less likely to adopt Europe as a dimension of their identities [42,43]. For
Turkish and Moroccan 16–19-year-olds in Belgium, perceptions of a multicultural dimension
in the school curriculum were more strongly associated with European identification than
perceptions of a European dimension, although both dimensions were associated. There
was no significant difference in the effects of these two dimensions on the identification of
students from Western Europe [41]. Thus, the way in which Europe is framed in school
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curricula appears to have important implications for how included young people feel within
it and consequently for their European identification, particularly for minority youth.

For children aged 9–10 in England, participation in an art-based educational pro-
gramme provided insight into their construction of European identity, which was commu-
nicated through symbols such as flags and holiday destinations [44]. Knowledge about
and attitudes towards other European countries were also proposed as contributors to
European identity [30]. Indeed, adolescents’ knowledge about Europe and the EU was
significantly and positively associated with European identity, although their perceptions
of EU membership as yielding economic benefits and their trust in national-level political
institutions were more strongly associated with European identification [48]. Thus, while
school curricula are associated with the development of European identity, they are not
the only or the strongest associated constructs when compared to political trust and the
perceived benefits of EU membership.

3.3.3. Who do Europeans act Inclusively towards?

Two studies assessed whether European identity was associated with more inclusive
attitudes towards a range of outgroups. Based on these studies, European identity appears
to be broadly inclusive.

For 13–18-year-olds in Hungary, European identification was positively correlated with
affect for ingroup Hungarians and (positive) trait attributions and affect for Romanians
and Americans. However, it had no significant effect on affect or trait attributions for
Russians [45]. It is plausible that Romanians, as EU citizens, and Americans, as European
allies, were considered relevant comparators in the European context, whereas Russians
were not [45].

In another study recruiting youth aged 14–30 from countries across Europe, includ-
ing the Czech Republic, Germany, Greece, Estonia, Italy, Portugal, Sweden and the UK,
youth who had stronger European identities exhibited significantly more tolerance to-
ward refugees than those with strong national identities, or strong European and national
identities [46]. However, youth who did not identify with either national or European
identities reported similar levels of tolerance for refugees to those who strongly identified
with Europe [46], suggesting that strengthening European identity is not the only way to
bolster inclusive attitudes. Based on this evidence, it appears that young people’s European
identity can promote inclusive attitudes and behaviours towards a range of groups from
within and outside the EU.

3.3.4. Civic Components

Young people who identified strongly as European were more engaged in social and
political life. Youths aged 14–30 who identified strongly as European were significantly
more interested in politics than those with strong national identities, and youths with
strong European and national identities had even higher levels of political interest [46]. Fur-
thermore, the latter group demonstrated significantly higher levels of political participation
than youth with only a strong national identity [46]. Also, in the domain of civic engage-
ment, European identity significantly mediated the relationship between 14–30 year-olds’
cross-border friendships and both participation at an EU level and intentions to vote in
the next EU parliamentary elections [31]. Young people’s visions of the EU as a political
community and as a community of shared values were also significantly and positively
associated with EU participation and voting intentions. Viewing the EU as an economic
community was negatively related to EU participation [31]. This points to the role of
different framings of Europe and the EU in shaping young people’s political behaviour.

4. Discussion

This REA summarised measures, definitions and constructs associated with European
identity among youth. European identity was captured through four themes. European
identity is inherently complex, incorporating several dimensions, and is one that young
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people can adopt by choice. This decision to identify with Europe appears to be based on
(perceived) commonality with fellow Europeans through dimensions such as shared culture,
history, desires, geography, and political identity while acknowledging diversity in terms of
their historical, cultural, and linguistic roots. For those who identify with Europe, this
category is intrinsically related to belonging. European identity was associated with higher
socioeconomic status, enhanced intergroup attitudes, knowledge about Europe and the EU,
political trust, perceived benefits of EU membership, and civic engagement. Educational
curricula played an important role in its formation, with narratives about Europe and the
EU proving to be important, particularly for minority youth. Age and sex were associated
with European identification, though not consistently.

Based on the thematic analysis, European identity among youth can be operationally
defined as a complex identity with which youth may choose to identify, uniting people
based on factors such as culture, geography, history and politics but acknowledging the
diversity of national roots, and in turn affording benefits due to the sense of belonging
it provides. The multifaceted nature of this definition means that different elements of
European identity are emphasised by different researchers, depending on their field of study,
which likely contributes to the broader debate on the nature of European identity [5,13].
However, based on the thematic analysis in this study, we argue that European identity
is clearly defined, with studies included in this REA and in the broader literature [7–9,12]
consistently drawing on similar concepts.

The myriad dimensions of European identity as defined by researchers are reflected
in the diversity of understandings among laypeople and in dominant cultural narratives,
which can have positive or negative consequences. Framing European identity in a multi-
cultural sense allows youth from minority groups to feel more included in the European
category and identify more with it [41–43]. Moreover, when participants’ perceptions of
Europe stress its political and community-based elements, identification is associated with
increased political participation [31]. However, when European identity is defined in a
manner emphasising Western Europe and its roots in Christianity, along with its predom-
inantly White population, minority youth are less likely to feel that they fit within the
European category or identify with it [42,43]. While not explored by studies in this REA,
it is plausible that emphasising the ethnocultural roots of European identity could have
similarly detrimental impacts on majority-group attitudes towards ethnic minorities. This
could occur through prompting (Western) Europeans to have negative attitudes towards
migrants who are from geographically or culturally distant nations [20,49]. Thus, empha-
sising different dimensions of European identity can yield benefits or promote exclusion.
Future studies should further investigate whether it is possible to promote the forms of
European identification that are most likely to promote belonging among diverse cohorts
of young people and increased political participation.

Limitations and Future Directions

An REA is limited and provides a snapshot of the literature. For example, in this
study we excluded papers that were related but did not directly assess young people’s
European identities on an individual level [50]. While this facilitated a focused analysis of
what is known about young people’s European identities, it also meant that only 11 papers
were included in the REA. Moreover, many of the studies reported in this paper were
cross-sectional in nature [31,41,45,46], meaning that causality cannot be inferred. It is also
noteworthy that the studies included in this REA recruited a range of different samples,
measures of European identity, and designs, making direct comparisons of their findings
difficult and limiting the conclusions that could be drawn. Further, more broadly reaching
scoping reviews could shed further light on the existing research.

Notwithstanding the above limitations, avenues for future research can be derived
from this REA. First, there is a need for a developmentally appropriate measure of Eu-
ropean identity among youth, which should incorporate the dimensions outlined above.
Second, only one study in our sample focused on children below the age of 12; future
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studies should investigate this age group, particularly considering that European identity
develops in middle childhood [22]. Third, certain constructs that may be associated with
European identity among youth were notably absent from the included papers. For ex-
ample, mirroring findings among adult populations [51], personality traits may influence
young people’s European identification. Furthermore, given the positive effects of superor-
dinate identification on psychological well-being and educational achievement, particularly
among vulnerable minorities [52], European identification may promote similar outcomes
among youths. Future studies could also investigate in greater detail how young people’s
European identification relates to the perceived impact of the EU on local factors, such
as levels of migration and labour market prospects; this could yield further insights into
the relationship between, for example, socioeconomic status and European identification
among youth. Moreover, they could explore the implications of member states leaving
the EU for children’s European identification and its correlates (e.g., the consequences of
Brexit [53]). Fourth, future studies should investigate the shifting boundaries of European
identification among youth, their implications for intergroup relations, and the conditions
under which more inclusive conceptualisations of Europeanness develop.

Building on studies that illustrate the importance of curricular interventions in shaping
more inclusive concepts of Europeanness [25,41–43], future studies could investigate the
role of educational curricula on a broader scale with younger populations. This is particu-
larly important given the accessibility of education compared to transnational experiences
for lower socioeconomic groups [42,43]. The Erasmus, Comenius and Leonardo da Vinci
programmes are popular and widespread initiatives within this domain, targeting older
youth and young adults [25]. However, to our knowledge, similar initiatives have yet to be
investigated among children, who are an optimal group for intervention due to the fact
that European identity develops across middle childhood [22]. Thus, a promising avenue
for future research is the role of national curricular interventions for primary school-aged
children in promoting (inclusive) European identities. One such programme is the Blue
Star Programme in Ireland, which aims to promote knowledge about Europe and the EU
through creative activities [54]. Assessing the influence of such a programme, which is
tailored to promoting knowledge about Europe, would yield insights into how children
form their European identities and facilitate further testing of whether certain curricula
promote more inclusive identities.

5. Conclusions

This paper offers a systematic synthesis of European identity among children and
young people, suggesting that European identity can be adopted by choice and has a
complex nature that incorporates dimensions of belonging, similarity, and difference. It
summarises the constructs associated with European identity among youth and suggests
that future research should develop a developmentally appropriate measure of European
identity and investigate constructs such as personality, well-being, and educational out-
comes. Finally, this REA suggests that due to their accessibility, curricular interventions
to enhance (inclusive) European identity should be investigated on a broader scale, par-
ticularly among younger pupils. This is important for the inclusion of a growing number
of migrants [55,56] and ethnically and culturally diverse groups in Europe [57], with
implications for social cohesion across the continent.
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Appendix A

This appendix outlines the “Top 10” journals in each relevant discipline.

Table A1. “Top 10” journals in psychology.

Psychology Relevant Article?
(Y/N)

1 Journal of the American Academy of Child & Adolescent Psychiatry N

2 Journal of Educational Psychology N

3 Journal of Consulting & Clinical Psychology N

4 European Journal of Personality N

5 Psychological Medicine N

6 Personality and Social Psychology Bulletin N

7 Child Development N

8 Computers in Human Behaviour N

9 Journal of Clinical Child & Adolescent Psychology N

10 British Journal of Social Psychology N

Table A2. “Top 10” journals in Political Science & International Relations.

Political Science & International Relations Relevant Article?
(Y/N)

1 Political Science Research and Methods N

2 European Union Politics Y

3 Review of International Studies N

4 Comparative European Politics N

5 Millennium: Journal of International Studies N

6 Peace and Conflict: Journal of Peace Psychology N

7 Terrorism and National Violence N

8 Nationalism Papers: The Journal of Nationalism and Ethnicity Y

9 Journal of Borderlands Studies N

10 Polis N

Table A3. “Top 10” Journals in Sociology & Political Science.

Sociology & Political Science Relevant Article? (Y/N)

1 European Journal of Political Research N

2 Political Science Research Methods N

3 Theory and Research in Social Education N

4 Social Forces N

https://www.bluestarprogramme.ie/
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Table A3. Cont.

Sociology & Political Science Relevant Article? (Y/N)

5 European Sociological Review N

6 Cities N

7 Sociological Review N

8 Journal of Sex Research N

9 Political Geography N

10 British Journal of Sociology Y

Table A4. “Top 10” Journals in Education.

Education Relevant Article? (Y/N)

1 Journal of Educational Psychology N

2 Theory and Research in Social Education N

3 Child Development N

4 British Journal of Educational Technology N

5 Race, Ethnicity and Education N

6 Journal of Youth and Adolescence N

7 Comunicar N

8 Journal of Literacy Research N

9 Comparative Education Y

10 Reading and Writing N

Table A5. “Top 10” Journals in Economics, Econometrics & Finance.

Economics, Econometrics & Finance * Relevant Article? (Y/N)

1 European Journal of Health Economics N

2 Globalisations N

3 Journal of Cultural Heritage N

4 Baltic Region N

5 Review of Economic Perspectives N

6 University of Pennsylvania Journal of International Law N

7 Documenti Geografici N

8

9

10
* Only seven journals in this list came up in our Web of Science search.

Appendix B

This appendix outlines the filters applied in the Web of Science search.

1. Behavioural sciences
2. Clinical psychology & psychiatry
3. Development studies
4. Education
5. Education & educational research
6. Education, scientific disciplines
7. Education, special
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8. Family studies
9. Geography
10. Humanities, multidisciplinary
11. History & philosophy of science
12. History of social sciences
13. International relations
14. Neuroscience & behaviour
15. Philosophy
16. Political science
17. Political science & public administration
18. Political science, public administration & development
19. Psychiatry/psychology
20. Psychology
21. Psychology, applied
22. Psychology, biological
23. Psychology, clinical
24. Psychology, development
25. Psychology, educational
26. Psychology, experimental
27. Psychology, mathematical
28. Psychology, multidisciplinary
29. Psychology, psychoanalysis
30. Psychology, social
31. Social issues
32. Social sciences, biomedical
33. Social sciences, general
34. Social sciences, interdisciplinary
35. Social sciences, mathematical methods
36. Sociology
37. Sociology & social sciences
38. Sociology/social sciences
39. Anthropology

Appendix C

This appendix outlines the list of 66 ‘potentially relevant’ Web of Science journals.

Table A6. List of potentially relevant Web of Science journals.

Journal Name 2-Year IF IF Year IF Source Relevant Article?

EUROPEAN JOURNAL OF PSYCHOLOGY APPLIED
TO LEGAL CONTEXT 9.3 2021–2022 1 N

EUROPEAN REVIEW OF SOCIAL PSYCHOLOGY 7.353 2021–2022 1 N

JOURNAL OF EUROPEAN PUBLIC POLICY 7.339 2021–2022 1 N

EUROPEAN JOURNAL OF PERSONALITY 5.838 2021–2022 1 N

EUROPEAN PSYCHOLOGIST 5.569 2021–2022 1 N

EUROPEAN JOURNAL OF POLITICAL RESEARCH 4.943 2021–2022 1 N

EUROPEAN URBAN AND REGIONAL STUDIES 4.49 2021–2022 1 N

EUROPEAN POLITICAL SCIENCE REVIEW 4.143 2021–2022 1 N

EUROPEAN JOURNAL OF INTERNATIONAL
RELATIONS 4.023 2021–2022 1 N

WEST EUROPEAN POLITICS 3.96 2021–2022 1 N
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Table A6. Cont.

Journal Name 2-Year IF IF Year IF Source Relevant Article?

SOUTH EUROPEAN SOCIETY AND POLITICS 3.771 2021–2022 1 N

EUROPEAN UNION POLITICS 3.391 2021–2022 1 Y

EUROPEAN JOURNAL OF SOCIAL PSYCHOLOGY 3.376 2021–2022 1 N

EAST EUROPEAN POLITICS 3.13 2020 2 N

JOURNAL OF EUROPEAN SOCIAL POLICY 3.063 2021–2022 1 N

EUROPEAN SOCIOLOGICAL REVIEW 2.96 2021–2022 1 N

EUROPEAN SOCIETIES 2.923 2021–2022 1 Y

EUROPEAN JOURNAL OF TEACHER EDUCATION 2.864 2021–2022 1 N

EUROPEAN JOURNAL OF DEVELOPMENTAL
PSYCHOLOGY 2.801 2021–2022 1 Y

EUROPEAN JOURNAL OF PSYCHOLOGY OF
EDUCATION 2.663 2021–2022 1 N

REVIEW OF EUROPEAN AND COMPARATIVE LAW 2.541 2020 3 N

EUROPEAN JOURNAL OF SOCIAL THEORY 2.527 2021–2022 2 N

EUROPEAN JOURNAL OF DEVELOPMENT
RESEARCH 2.297 2021–2022 1 N

COMPARATIVE EUROPEAN POLITICS 2.01 2021–2022 1 N

EUROPEAN JOURNAL OF CONTEMPORARY
EDUCATION 1.988 2021–2022 1 N

INNOVATION-THE EUROPEAN JOURNAL OF
SOCIAL SCIENCE RESEARCH 1.867 2020 3 Y

METHODOLOGY-EUROPEAN JOURNAL OF
RESEARCH 1.865 2020 3 N

EUROPEAN JOURNAL OF INTERNATIONAL LAW 1.833 2021–2022 1 N

EUROPEAN POLITICAL SCIENCE 1.833 2021–2022 3 N

EUROPEAN EDUCATIONAL RESEARCH JOURNAL 1.787 2021–2022 1 Y

EUROPEAN JOURNAL OF EDUCATION 1.714 2021–2022 1 N

EUROPEAN JOURNAL OF FUTURES RESEARCH 1.679 2021–2022 1 N

SOUTHEAST EUROPEAN AND BLACK SEA
STUDIES 1.644 2020 3 N

EUROPEAN JOURNAL OF CULTURAL STUDIES 1.52 2021–2022 1 N

EUROPEAN REVIEW 1.52 2020 2 N

JOURNAL OF EUROPEAN INTEGRATION 1.483 2021–2022 1 N

EUROPEAN POLICY ANALYSIS 1.457 2021–2022 1 N

EAST EUROPEAN POLITICS AND SOCIETIES 1.43 2021–2022 1 N

JOURNAL OF CONTEMPORARY EUROPEAN
STUDIES 1.355 2021–2022 1 N

EUROPEAN LAW JOURNAL 1.292 2021–2022 1 N

EUROPEAN EARLY CHILDHOOD EDUCATION
RESEARCH JOURNAL 1.275 2021–2022 1 N

EUROPEAN JOURNAL OF MIGRATION AND LAW 0.929 2021–2022 1 N

EUROPEAN JOURNAL OF POLITICAL THEORY 0.828 2021–2022 1 N
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Table A6. Cont.

Journal Name 2-Year IF IF Year IF Source Relevant Article?

EUROPEAN REVIEW OF APPLIED
PSYCHOLOGY-REVUE EUROPEENNE DE

PSYCHOLOGIE APPLIQUEE
0.822 ? 3 N

EASTERN JOURNAL OF EUROPEAN STUDIES 0.761 2021–2022 1 N

EUROPEAN LAW REVIEW 0.756 2021–2022 1 N

ANTHROPOLOGICAL JOURNAL OF EUROPEAN
CULTURES 0.75 2021–2022 1 N

JOURNAL OF CONTEMPORARY EUROPEAN
RESEARCH 0.694 2021–2022 1 N

EUROPEAN JOURNAL OF PHILOSOPHY 0.582 2021–2022 1 N

REVIEW OF CENTRAL AND EAST EUROPEAN LAW 0.389 2021–2022 1 N

EUROPEAN EDUCATION 0.37 2020 2 N

EUROPEAN JOURNAL OF LEGAL STUDIES 0.25 2021–2022 1 N

JOURNAL OF INDO-EUROPEAN STUDIES 0.22 2020 2 N

EUROPEAN PUBLIC LAW 0.211 2021–2022 AA N

SLAVONIC AND EAST EUROPEAN REVIEW 0.182 2021–2022 AA N

JOURNAL OF EUROPEAN STUDIES 0.098 2021–2022 AA N

EUROPEAN INTEGRATION STUDIES N/A N/A N/A N

EUROPOLITY-CONTINUITY AND CHANGE IN
EUROPEAN GOVERNANCE N/A N/A N/A N

COMPARATIVE SOUTHEAST EUROPEAN STUDIES N/A N/A N/A N

EUROPEAN JOURNAL OF EDUCATION AND
PSYCHOLOGY N/A N/A N/A N

EUROPEAN JOURNAL OF INVESTIGATION IN
HEALTH PSYCHOLOGY AND EDUCATION N/A N/A N/A N

EUROPEAN JOURNAL OF PSYCHOLOGY OPEN N/A N/A N/A N

EUROPEAN LEGACY-TOWARD NEW PARADIGMS N/A N/A N/A N

INTERSECTIONS-EAST EUROPEAN JOURNAL OF
SOCIETY AND POLITICS N/A N/A N/A N

ITINERARIO-INTERNATIONAL JOURNAL ON THE
HISTORY OF EUROPEAN EXPANSION AND

GLOBAL INTERACTION
N/A N/A N/A N

Appendix D

This appendix outlines the extraction template.

Appendix D.1. Study Characteristics

Title
Name of author(s)
Lead author contact details
Year of publication
Countr(ies) in which study was conducted
Characteristics of included studies
Aim of study (Research Questions, aims, hypotheses)
Study design
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- Response options: correlational, qualitative, longitudinal, experimental, cross-
sectional, other

Study funding sources
Possible conflicts of interest for study authors
Has ethical approval been obtained?

- Yes, no, unclear

Appendix D.2. Participants

Reporter (e.g., child, parent reporting on child’s behalf, teacher reporting on child’s behalf)
Inclusion criteria
Exclusion criteria
Method of recruitment of participants

- Response options: online, through schools, phone, other

Total number of participants
Description of participants’ age
Sex (%) of participants
Country of origin of participants
Are there majority/minority ethnic groups within the study? If so, state here.

Appendix D.3. Methods

How was data collected?
survey, interview, experiment
How was European identity described and measured?
What antecedents of European identity were measured? (if applicable)
How were these antecedents described and measured? (if applicable)
What outcomes of European identity were measured? (if applicable)
How were these outcomes described and measured?
Was European identity considered in any other way?
Method of analysis

Appendix D.4. Results

Results pertaining to the link between antecedents and European identity (if applicable)
Results pertaining to the link between outcomes and European identity (if applicable)
Results pertaining to other analyses involving European identity
List covariates/mediators/moderators; results pertaining to them
Key conclusions drawn by study author(s)
Implications of finding(s), according to author(s)
Limitations of finding(s), according to author(s)
Author(s’) recommendations for further research

Appendix E

This appendix outlines the quality appraisal.

Table A7. Quality Appraisal: Risk of Bias Assessment.

Study Selection Bias Ethical Issues Methodological Rigour

[30] Low Unsure Unsure

[41] Low Unsure Low

[42] Low Unsure Low

[43] Low Unsure Low

[44] Low Unsure Low
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Table A7. Cont.

Study Selection Bias Ethical Issues Methodological Rigour

[45] Unsure Unsure Low

[46] Low Unsure Low

[31] Low Low Low

[47] Low Low Low

[48] Low Unsure Low

[32] unsure unsure Low
Note. “Low” refers to a low risk of bias (i.e., high study quality). “Unsure” is used when the criterium has not
been discussed or is poorly discussed in the study. “High” refers to a high risk of bias (i.e., low study quality).

Appendix F

This appendix outlines the measures of European identity.

Table A8. Measures of European identity.

Study Measure of European Identity

[30] Open-ended responses to the question ‘what does Europe mean to me
personally’?

[41] 3-item measure: ‘I am proud to live in Europe’; ‘I feel part of Europe’; ‘Indicate
how strongly you identify with being European’

[42]
Interview questions such as ‘to what extent do you see yourself as European?’;
‘How would you describe [your home country]’s relationship with Europe and
the EU’; ‘What do you know about the European Union or Europe?’

[43]

Positioning (categories which students drew upon to define their identity),
integration (acceptance of people in a society—interethnic friendships and social
inclusion) and politics (opinions about how societies are governed and who
holds the power within these societies)

[44] analysis of identity cards made by children

[45]

1. participants ranked age, sex, ‘Hungarian’ and ‘European’ from least to
most important

2. Strength of identification—degree, importance, pride, feeling,
internalisation (positive) and internalisation (negative)

[46] Three items, e.g., ‘I feel strong ties to my country/Europe’ (based on the
Utrecht-Management of Identity Commitments Scale; U-MICS) [58]

[31] Two items: ‘I feel strong ties toward Europe’ and ‘I am proud to be European’

[47] Two items: ‘I feel strong ties toward Europe’ and ‘I am proud to be European’

[48]
Measures from the ICCS: “I am proud to live in Europe”, “I feel part of Europe”,
“I am proud that my country is a member of the European Union”, and “I feel
part of the EU”

[32] Interviews coded for instrumental and cultural considerations about Europe

Appendix G

This appendix outlines the measures of the constructs associated with European identity.
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Table A9. Measures of constructs associated with European identity.

Study Construct Measure

[30]

(1) Country of origin
(2) Relationship between

individual European
countries

(1) Location of university
(2) Assessing knowledge about Germany

through analyses of written dialogues
and group discussions

[41]
Perceptions of a (1) multicultural
and (2) European dimension in
school curriculum

(1) Items adapted from the school diversity
inventory [59]

(2) Items adapted from the ICCS [60]

[42]
(1) School ethos, curriculum and

peer cultures
(2) Social class

(1) Interviews with school authorities;
consulting prospectus; student focus
groups/interviews

(2) Social class of area in which school is
based

[43] N/A N/A

[44] N/A N/A

[45]

(1) Age
(2) Sex
(3) SES
(4) Affect for ingroup

Hungarians and three
outgroups (Romanians,
Russians and Americans)

(5) Trait attributions to ingroup
Hungarians and three
outgroups (Romanians,
Russians and Americans)

(1) Self-report
(2) Self-report
(3) Family affluence scale [61]
(4) Item asking ‘How much do you like or

dislike Hungarian (Romanian, Russian or
American) people?’

(5) 12 traits (6 positive, 6 negative) and the
question “how many Hungarian
(Romanian, Russian or American) people
are _?” presented to participants.

[46]

(1) Age
(2) Sex
(3) Country of origin
(4) Political interest
(5) Tolerance
(6) Political participation

(1) Self-report
(2) Self-report
(3) Self-report
(4) Scale [62] with four items (e.g., ‘How

interested are you in politics?’)
(5) Six items (e.g., ‘I feel that refugees should

have the right to maintain their traditions
and cultural heritage.’)

(6) 18 questions asking whether participants
completed activities (e.g., signing
petitions, discussing social/political
issues) during the preceding
12 months [63]

[31]

(1) Short-term cross-border
mobility

(2) Long-term cross-border
mobility

(3) Participation at EU level
(4) Intention to vote at EU

parliamentary elections

(1) Single item: ‘How often did you visit
other European countries for a trip
between one day and two weeks?’

(2) Items asking: ‘How often did you visit
another European country for longer
than two weeks?’ and whether the most
recent visit was for education/training
purposes

(3) Single item asking if, participants had
taken part in at least one participatory
activity on issues related to the EU in the
last year (e.g., sharing political content
online, volunteering, donating money)

(4) Single item asking about intentions to
vote at next elections (yes/no/I don’t
know)
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Table A9. Cont.

Study Construct Measure

[47] Cross-border friendships Single item: ‘How many of your friends live in
other European countries?’

[48]

(1) Knowledge about the EU
(2) Perceived and objective

economic benefits of EU
membership

(3) Trust in national political
institutions

(1) 19 knowledge questions about the EU
from the ICCS [64]

(2) Perceived benefits: three statements
about the economic benefits of financial
integration (ICCS) [64]

Objected benefits: Expected education level

(3) Question asking “How much do you
trust each of the following institutions?”
[national government, local government,
political parties, national parlaiment].
(ICCS) [64]

[32] N/A N/A
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